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During the fall of 1977, a team frcm North-

: west Regional Educational Laboratory, working with
’ ]Title T administratorsvfrom Portland, Oregon, -
- developed and. implemented a- Title I principals

'"VPgInservice Project. The purpose of this project

)

~ was to provide an- inservice program for principals :
'v'focused on building,and maintaining effective -
. Parent Advisory Councils (PACS) .

mhe inservice began with an overview of the

| role of principal as-facilitator. Subsequently,
the progect covered activities and procedures for .
;recruiting PAC‘members, neminating PAC officers,
* .reviewing school programs and assessing student
'h'needs._ Final sessions dealt ‘with planning future

- Title I programs and budgets. The emphasis was -

on building community support through forming a
partnership with ritle I parents._'.;‘ )
This handhook'parallels the sequence

_-'presented in’the workshops and contains many

- of the materials that were used. It can be
'??iused hy principals who want’ some practical
;»procedures for organizing and maintaining Parent
'.,-Advisory Councils.. ' ;

“

Although facilitating PAC development is a

‘,'time-consuming job, ‘one that is often added to an .
g,already busy schedule,.we feel that it is impor-

t to the well-being of the school that it be

.v'given the necessary time and.effort. As you' work
- 'with the PAC, you-are not only working to improve

. _..'- :

s

e



- the 'l‘itle I progra.m bi gaining the support of o
: o :.'.paxents, you are also stzengthening the entire e
L R ’I:"_'t_school by helping citizens discover how they '
o ' can’ have an active r.%le in educa.tiona.l aecision
Gt o makinge el [ PRI
'  The following mate:ials will help you identify e
- things you-can do to energize the PAC and,help ‘the
a PAC learn to use effect.iv’e operating procedures. N

P Also included are ‘ideas for building c,itizen support

« : for your school. .' S '

. We have included many mterials that are v
. " headed "'.Eo ‘Use Wiﬂz PAC " These: materials are | . ,
coo - 'designed so that you or-aPAc ohairpersonpan use" -
S them directly‘with the PAC. We intend the inst::uc-‘
e : " ‘Itions on these ma.te.rials only as ‘quideiines for L
BTN . .you:work with your PACa.ndassm tha.t you, will
_ B modify many of the mate:ia.ls to maet you:: own'

A .' o “_"_’i."-' -‘“'spocific school needa PR e \ Vi

’ . We have usea a’ fomat which ha.s wide ma.rgins

in the hope that you will feel f:ee to ma.ke your

.- own, notes in the bla.nk spaces. o

ELE
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"\SECT”I’ON 1 Role of the Title 1 Pr|n0|pcl
T T A;—PAC—Focmmior

; < We. ly,ear the word "facilitator being used a'
' lot these days- It K35 become a familiar word to ) S o J
thosge of us who wade through educational jargon. _— ' - .
. However, ngacilitator® is a.u appropriate word to °
| _ describe the Title I P.rincipal s relationship with ;- .
the Parent Advisory Council (PAC). 'rhe principal “
- is responsibie’ for seeing that PACS: ' Yo
_ | e are organized, receive orientation and .- / k
R - _nominate members, = : ' .
B - | o e review the past yee.r 's Title I accomplishg-
- . R mentsandbecome familiarwiththisyeare" /
‘ program. .
LI review the Title I needs assessment and
make recomendations about future Title I
_ programs, and
e review the Title I applica.tion for next
’ L year. . L
) To a.coomplish these tasks is no easy job,
L . l'especially when Title I responsibilities are
P . 'only ‘a segment of the respomibilities of the S
" building principal., But by bullding parent - - .
. ; L 'support through the :PAC, the principal can .
s _: identify school needs and gain comunity suppqrt L
ol foraneeded cha.nges in the 'school. Most principa.ls '
3 f'.'recognize that comm:nity ‘support of schools increases‘
) _'with comnmnity awareness of what the schools are
" trying to do. L
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"' INVOLVING CITIZENS .

. s 'I.‘o gut ‘Pitle I PAC involvement into perspe64

. :;; o o tive, you- might consider .the following caterries i
. L ,,‘, o l, : o£ citizen. involvement adapted from "A Laddex of
RN ».citizen Participation, developed hy Sherry

- L D . “‘“‘ cIazTn“Contror"“&u———“M ——--Q«_i___._,.-__iroA_
IR DelegatedPower -
, --Partnership
o S » "f T Involvement
s . Comsultation |
- i} ‘.4Informing .
. ; Manipula.tion o
v Joo )  Mani ation. rManipula.tion is at the bottom of the '
.. w7 laader of citizen involvement. This is vhere ¢iti- .
o B I - : i zene are involved to\$meet some mﬁadated requirement
' ' S for citizen inVolvement, but their- role is that of
"rubber sta.mp for policiee and decisions over which
4,they have limited information and no.control. - .
' Informing: Informing citizens of their rights, = - .-
' woneihilities and qptions can be the first step
v towazd ectua.l citizen involvement. Eowever, the
- . . o 'elnphesis is frequently placed on a one-way £low of _
.lf:_‘ oo T R " information--from institutions to citizens--with I
R 5o channel provied. for feedback.
.. s R Consultation. Consultatio?:oes ‘one step beyond 4 o
| N - informing citizens, to inviting eir opinions.. ' I
' The most frequent means of consultation are attitude .

surveys ’ needs essessments, neighborhood meetings
- and public hearings._ : o
' ‘ _ . '.Involvement.  In this level of involving citizens, b
o . - the citizens serve on boards or committees and
) : - ~ advise ‘the public agency. The degree to which they

(R S RN

2B

1w
’ t

. ,lArnstein, Sherry R., "A Ladder of citizen Pa/.x/:tici-
-f'pation, American Institute of Pla.nners Journal,

S R July 1968, . .

B}




| are effective depends upon (1) the amount of .
information they have,‘dz) their skill in presenting
.- their iceas, (3) their ability to listen to others,
= ‘and (l) the degree to which they represent the
tommunity.. ' N,
‘?artnership This is where public agencies and
citizens groups are involved in shared planning .
) and decision-making responsibilities. There is give

and take, and decisions reflect citizen input.
.Delegated Power- This is: when citizens have a

dominant decision-making authority over a particularv

plan or program.

citizen Control. This 1eve1 of involvement occurs
when citizens groups have direct control of a
project. They have full charge of policy and -
managerial aspects and are fully able to negotiate
the conditions under which "outsiders” may change
-tusa; '

"informing to partnersnip. - To comply with the
legal mandates, parents ‘with children in the Title b
program must be informed about their child'?’needs

.and about the way-the school is going about meeting

those needs But the role of the PAC goes beyond

" simply getting agcurate and full information about
- Title I. Because the PAC reviews the previous year
and makes recommendations for the upcoming year, PAC

members can be seen as consultants. ‘A truly effec-.
tive PAC will have citizens actively involved in theu_

needs assessment and in building community‘sppport.
If this occurs, -the PAC participation 1eve1 falls.'
somewhere between the levels of involvement and
partnership._'-. ' *

1 t it is useful for youptp explore
's their expectations about levels of

Some members may have been on other f'

citizensw groups before.v Their previous experiences

We see. Title I PAC involvehent as ranging from"'

¢

R { DA
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>

. will certa:i.nly' influence "their' upectat:.o_ns

about their role as PAC qembe:s.
and. the PAC have the same level of expectations,

If both you

- ) my conﬂicts cqn be avoided. )
, Itis also importantt'o emine with PAC
- menhers the relati.onship between comit:nent on
a the part of members and the level of involvement. _
It takes ‘more p:eparation and comitment to be a /. v L

manbe:ofapartnershiptha.nitdoestobeamember

of a gxoup that is informed ‘and consulted. ‘
It also ta.kes mo:e work on the part of. the

vprincipal to motiva.te and. guide a
' think that the pa.yoffs make it worth

'l'he £oll

ership .

ot

We

extx:a. effort.

. g ta.ble compares the requiranents
o established by the gove.rnment with guidelines for
" .forming a.n. a.ctive citizen participation group:

* TASKS AND: GROUP BUILDING ACTIVITIES -

N

'.'racmdﬁ' MR

PARTNERSHIP

‘..Mmyuyoucnn-qotout

7-15 for decision-making groups

At least Sit/éo Title I

_pazents

‘u-zbonhip tbnt rapresen ﬂ%s tho lchooi

community, with S1s 'ri %4 parents

Number of.

sessions

Enough to capioto thuo )

tasks:

oin'iwputyou‘s

. Title I accomplish- -
'.mtaudbocun .
.-Ymsm

. o,Oz’qanizeth.PACand )
’ tsll new members about ..
PAC and '!it.lo :.

'oxoviwuunudn

- assessment and make
- 'reccumendations about
- Suture '!itlp_.I )

o Review ths Title I.
‘application for next
' year.

tnouql;'t,o complets these tasks:

‘e _Share. expectations and agzres on the
pu:pouof.th.q:oup. GET 10 XOW

- EACE OTHER.
@ Identify people who are not presest

wholhcuidboi!thoq:oupistobo .

:opzunncadvo.
e Plan vays to build nolbouhip
e Set gcl.l.l '
e uonti.‘.y activities to mest qon.u
e noct o!!ican.
e Decide how decisions will bo xud.
@ Set a calendar of events. .

'@ Build skills to complets tasks

(i.e., raviewing budgets, partici-
pating in a needs assessment, '
mnito:inq school prograns, etc.).

® cg.r:r out identified activitiu

11
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| lems identified in the Title I needs assessment. o - T

FOUR FUNCTIONS OF FACILITATION . . . - = _. . SRR
) To buildandmaintain a.'group capa.ole of E e . e 7"/ ‘.
E carrying out the Title I tasks in Table 1, you cely iy e R L ‘/_jf_'_ ,
need to fa.cilitate the partnership ‘tasks,, also. o ‘:_'),« | ‘/
1isted in the table. - To facilitate this the ¥
principel needstobea. v :
to.Ca_tslyst‘» V_ R \
‘ @ .Solution Giver
A _'o';Re‘sourc'e Linker - .
B ) Process Helper | ¢

Getting psrents to visit the school can
‘require a lot of energy.
ments of meetings and letters home do not do the ° .

ob . The principal, as catalyst, works" with the .

. catalyst
Frequently, annonnce-i ' ’ : e

few active parents to help them develop ways of . ' _ o N _ ’
eliciting participation from the less active o STt e .
- parents. ' - ' : ' PR

solution
. .giver

) aAs prrincipal you have a lot of information '
that is simply not- available to the layperson.
‘¥éu can help parents identify solutions to prob- .

A . L L ot

Your knowledge of school resources can be an - Te TR T : :
invaluable aid to the PAC. You can help them. . + . resa;rce- A
identify ways to condict a needs assessment (by N Lo Iinker

-using the resources in this guide and others that N , -
‘are available to school people) ’ find ‘ways to A : "'
duplicate materials, or possibly get guest speakers ' , '
for PAC meetings. A o C . ‘ ST "
'.I.'his maY be your. most important skill. If.. o E ’ process

~ you can assisy’ the PAC (possibly by working’ closely

“helper .

- with the PAC chairperson) to conduct meetings that - : - o

are friendly.,, productive and f_imely. you will be’
insuring active parent participation and suppor,t.

a

o
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S To do this you will need to help the PAC set w _
R a.nd use effective meeting procedures and- help : LT
f, IR L _the PAC aet norms ‘where members (especially new P v

N members) feel included and involved.

o " : e ', N In £h.:l.s section we ,ha.ve tried to :Ldentify the -

AR e Pa:ameters of PAC involvement by compa.ring it to the:

'4 b:oad rnnge of ci.tizen involvanent outlined by

RPN .,'--4"'Arnstein's ladder-: We also examined the role of L
ERR the principa.l as'facilitator of the PAC. ~ . - = - . . -

<A

CT “ (ﬁ;' & In tha next four sections we. will eximinithe \ S ‘
S fono}qing PAC tasks: rmting and setting up the- e
e T T eac moni‘!:oring programs; n{eeds a.ssessment, reViewj_ng' L
L ‘ : ._ : programs We will focus on p.'r:actical P’-'Ocedureg for - ,
Gt accamplisl g ‘these tasks: -

>
Dercsr
©

[ d
L)




- . . < . . 7 : . ~. . :
| SECT'QN 2- Getting Going . . .
. R . , ‘ . .
. To get a PAC organized requires several tasks:
o o ° 'Publicity/Recruiting Membership
. ) e 'Orientation _ ' _
| ¢ Esta.blishing Co\mcil Membership s
- Voo 'o,.',S?tting up and Maintaining an V-~
) ‘j Co S L Effective Group

ke - How- to gét your PA{: going depends on whether
o ' . e _' or not you have active PAC members from t.he previous'
BN year. _ If you have no previously actwe PAC members,. '
the best wa.y to begin is to set up an information
N _' session [for parents--a session where Title I'is
_ - explained and PAC council members “are‘solicited
' L fJ’ : from those ~pa.rents who attend Ehis information

. SOSSiOn. :Xou might’ consider the following sug— ,
: .. - gestions for ways to set up an in.formation L
; ~5°355-°n‘2.' LT -

N .' : o Direct mailing ta all parents in school
ST attendance area * -
A ) Notice in loca.l papers .
e Notice sent through the Pra, neighborhood
SR LT associations, newsletters, flyers, “ete. .
:"':.o Ra.dioor'l.'v' '

o o Bilingual hoxne/school consultants .r‘

&

2 This list is £from the parent Advisorx Councils
. in Otegon--Where Do.You Fit In? This book. is .
-t ¥ . _available for PACs in, Oregon and we: recomend it
T . te: all principals. !ou can order this book thr

o . ESEA, Title I;- Oregon Departnent of Education, 942 _
“W . 7 s Lancaster Drive, NE, Salem, Oregon. .There are sample'
s Ce -letters f:o parents on pages 57-66. I N

.."

. : - . . . . - . - 7 L
PR . R T ST : : X
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’ However, principals who ha.ve had success report
. that nothing works like: 'personal cont;a.ct for getting

; people Anvolved. . If you have a :Eewn ective ‘fl‘itle T
‘ pa.rents in your school. you éould solicit their help
in’ calling pa.:ents or. visiting parents who do not
 have a phone.A The following is a "script" that a

) pa.rent can use wher phoning.

RS

You can also piggyba.ck" PAC rscruit:nent
efferts with other school events. :

°o Informa.tion a.bout 'l‘itle I can be part
A of a PTA. agenda A
- e 'A flyer about ‘Title I ca.% be distribnted '
: »at sports events

A e Open hohses can have a special 'l‘itle.I

display and demonstration session

~

-
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TO'USE WITH PAC

‘The -PAC volunteer phone recruiter can use this script as a guide

. when calling parents.

’

Y

B

When you~phone, please introduce yourself'immediately:

v'“This is-[ﬂl

.

. I am callinq/

to let yau know about B Lot

School'
I would like to invite you to a meeting to

jfTitle I Progrmm.

The’ meeting will be’ at - N

'discuss the present Title I program.

O Cloc}‘ ’

night.

‘We will be talking o

L can be involved to make it even a better program.

";.':about Title I, the special programs in our school and how parents ":._

Do you think

" you will be able to nake this meeting? Will You need B

it

BPREN

B

o transportation?

ol

-

. -

(child's name)

will. be bringing home a. notice about this -f'

i'meeting. I will be looking forward to meeting you.. T

X

'_Thank the parent for his/her time and leave the school's telephone
.. number in the. event there are any additional questions about the

- -meeting.-

| *a._;:, o f' ‘ -"L\ g

.
-



. | Another method of. recruitment is a telephone : :

" tree.’ 3 One parent pkc:nes ‘two people and requests ~ o telephone
'that they phone two more.‘ I£f you use this’ method, o free

| it is important that'each.perdon who is called - ¥’

. repeats the time’ and place of the meeting. It is

also inrportant to send home a ba.ck-up flyer to be

su.re tgt correct informtj,on j,s sent to each parent. _, i /

© Many 'I.'itle I principaj,s ‘Teport that Eaey have .. ' _ e
greetest success’ with meel time meetings and with
~meetings that involve the pu:ents' children in a
' demonstration or school evgnt This is only ’
. natural. People ‘are more Likely to attend a _
O . meeting tha.t has promise of beinq a comfortable ‘ ey
T a o social event.. A pot-luCk or a supper can provide - . pOHUCks
o peoplewithachancetogei;toknowoneanother 
TSR o .in an informel environment _ S S _ )
' It is a.lso to be. sXpected. that a parent is o - N
~ more. likely to. a.ttend a meeting vhere his or her S s
- chiid has a role. CIETitle T children explain the = .. e
S program and show parents haw the program promotes : o
. their education, the cbilagen will also benefit o
- from the experienee. _ .
The\ifollowing aéendn for an orientation L

'meeting ca.n Serve as a g'uiae fox your first

b .

-0




-TO Ust WITH>PAC R

.-This is a sample and can be ueed for discussion.

-

. HILL CREST TITLE I PAC ORIENTATION -
. MEETING AGENDA,

©.7:00. .Introductions SRR -

Principal introduces Title I. N Name-tags
teachersandaides o o
Y S T
R Principal asks participants to
", introduce themselves to the

: - - how they heard - about “the- meeting
1 - .and what they would like to

g ' 'see happen to their <children . -
R ©  as a result of the 'i‘itle I program

/

"»k_."'.:/Princi.pal asks for volunteers to .
: share scme of f‘he hopes for Title I

' (If there are no volunteers, principal -
and staff can share their expeotations) -

*
A

. vy R
S e .

»7:15 ::_sxm:in the enda~ ,,

~ the- evening and. shares expectations .
_ (pazent comnitment and dctive role - -
' .' on .P,AC) 3 \quest_ion_and a.nswer_period

N

Sl 7a2s Orientation to 'I'itle I -

SR R Principal or staff Person shares e Information on overhea.ds
Coen C history of Title I and how Title I " or butcher paper or in

AEE S benmefits children:.e - Y “booklet.

v . . N

S WhatIs'.l'itleI?* FOD T Gt
L . ... How Are Students Selected? - .

Time o | « . Materials

_person pext to them and share [P

~

"

Principal (or former PAC chaifperson " e Agenda on butcher paper
‘+ \or staff member) shares agenda -for or overhead - . / N

quettions + Bee page 144, Parent Advisogg Councils in Oregon..

.\_

Q . -\ R

i ._ o] . . . . .
e : Y e .
A Fuiext provid ic

. ' For' an example ‘of one school s stmna.ry statement a.bout each of these :. .
13 .




-

e e s S
. s Nt ’ . .i n - . . D : - . '_ . . . . . . ) . . . ) :
. T . . v . .

I R ‘; ,What are the. 'l‘itle I Programs? - RV ‘
' Z_rd; " .7 How Mlny Children Are SeIVed\yyi\\ o o o '
‘ . A .. '} = the Program? L : o .
’ ' o . | How Are Progkrams Evaluated?
: - - ) ,.A . 'Are®@itle I Funds Snpplementery? : .
o How is the Classroom Teacher Involved - S '
.« . in the Titld I Program? . A {
- st ,Wha.t Are ‘Goals of the’Program? - . .

L%“  l® . :* ' How Are Parents InvVolved? (If you have = IR
A RN } former PAC members, this is an ideal - .
IR .. time for them to share their, experiences e )

a.nd perceptions) ' —

4.~ Q .
wle Questions and Answers. o o

Ask parehts to get im:o groups of e o v’%f'ff',{l,
A . o three or four people and come up ' T R SR
i Y- AN B ' " with a“list of questions. Have - ’ .

-l : : " I groups ehere questione.-- o o Lo S

LA T Principal, staff and £ormer PAc people
- A .. answer questions. \ . .o ST

.

o S Using fo:;m (see next- paﬁe), B Parent Pledge "

R " .have’ pare-ts’identify what- . T
responei‘bilities they can L o
- ‘take on. Collect forms. : S Lo - . ‘

; | 8:15 RemindParents,

) -

«

The next meetipg will include S : e :
o selection of officers. Share . T
- time a.nd date. . . : = SRS

. . S * PR . \
Lt \ e, Ask parents to try to ming another ‘ o RN
P T 'l‘itle I parent with thom next' time. T RREN

Pa:.s out evaluation form; _
© .+ - .explain- thatyouwant their
.o ho st £eedba.ck so that : .
gs can be béth interesting
T - and productive. (If .there is a
2 A - formler BAC- son or member, -
1.. - these last three activities can
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70 USE WITHPAC -

g

PARENT PLEDGE

. In order to help'my child and other foungsters in our Title I

program, I pledge to help with the following. (Please check one "

- or more) B L

Check
-vserve on onr schooi's Parent Advisory Council
S I ) } : ]
JSpend i“morning visiting‘a-Title I classroon.
’Attend Title I open houses and. teacher conferences
; ;Give other parents rides to PAC meetings
.:Babysit for parents who attend PAC meetings t

'Telephone or contact other parents about the next :_‘
meeting : -

~

B \ ) P - Lo . ) s

Other (please describe)

. a » \‘,"f— -

o 3 LR S -

.. .-
. - ; . -

1
- . .
. 0y x 0 " s

1 r . .
) s N
- -~ ’

Ay



TOUSE WITH PAC. -~ ..

- “Thig meeting was useful.

ﬁ\s meeting was confusing

IR T
MB_L%?ING EVALUATION FORM.

R » ' ‘ §’

i We 1iJce to get information at the end of the meeting that
will help us plan for the next meeting. ' ‘ ,

.

‘Please'vche_ck'enes . .. .. . : "

- . : S X . o '

yes. T

B

yeg. . mo

-

o Please 1et us J:now how We can’ ma.ke the meetings bette: (Is the time
- OK? - ':he room comfortable, etc.?) i N

3
P .

. Suggeetio‘ns s

19



‘ ‘ 'CQD@OSITION OF TITLE I PARENT ADVISORY CQUNCILS
L e Aﬁn PAC SELECTION PROCESSES'
S The majcrity (at least sn) of the Parent
l - ,'. Advisory Council must be Title I parents. A PAC
e can have the fo]:lowing cunposition.
. Voting Members '-.’
: ' e Parents of 'I'i’tle I children attending
the eligible school ‘(must comprise »at
' ‘léast 51% of the toqu membership) . |
° ' Parents of non-'.l‘itle I children attending
: eligible school.

A ’ e Parents of children attending non-public »
o ~ ., .  schools served by Title I that reside ia p
i ' o the 1ocal public school attendance area

- ‘ Any resident of the school attendance
- | area, i.e., senior citizens, agency
. ) . N representatives, tusiness people and
' . | S ocher interested citizens
o Non-Votixfg Manbers- " T \ | - T SRR
o Anyone, ' regardless of residence, with
e interest in the. school or ‘'whq has resource .
n“ R T capabilities may ‘be. invited by the PAC to
____ . AP ~ "serve as. a non-voting member, i e., business -
g n 7. people’and school staff.. SR
S e e TRl or pe.rt-time employees of the school
| 5 . el district shall not be eligible ‘for voting
" Eznar ; 3.. L S v_membership or office on any Title I PAC. ;
’ D ° Persons under elghteen years of age.
’ | : )
. ’ 3 From: "Local School Selecgion Process for Pitle I
- _ Parent Advisory Councils,™: developed by School District
#1, Portland, bregon. R - T
kf”. . ' o RS ‘ :
‘.:, ' i :.e ’ - .
e I PR
' ' L RR i
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_ 4 '
. District #l, Portland, Oregon has identified

four alternative selection processes. '

1. LSelect.i.on at Open Meeting
2. '_Open Meeting Election ' _
"3.-'Election by Mailed Ballots

-

. 4. Balloting at the School. Building

'Selection at Opin Meeting; Seleotion of council

} members can take place at an open meeting by using L

one or more of the following methods. ' The methods

can be decided by those d%tending the meeting~

. allow enough flexibility to meet the needs"mof different
: schools. ‘The four alternative methods are:

Y }

ya . AR

e o Nominating committee
" Nominations from the £loor
selectiong)

consensus (see

by Consensus," later. in this

¢ Volunteer service ‘
‘e Election by ballot -

® Nomination by hallot . _

Open Meeting Election. P.rior to the open meeting

+

* .the existing PAC can appoint a monimating committée.

The committee should haVe at 1east three and not

' more than seven members.' At least one member should "

represent 'I.'itle I parents and one’ member should

rep;;egent non-Title I parents. .
" s . The nominating. committee can select at least -~ - -

one nominee for each position to be filled. cOnsent
of the nominee must be achieved prior to placement

“of the name on - ‘the ballot.

'l'he nominating committee will be responsible
for prepa.ring the ballots and having them printed "

' 'with blank spaces for write—in votes.

Nominations from the floor are ;Ln order

providing the ncﬂen.‘s) meets the qualifications
-' for that position. , Balloting,will take place during '-
the" open- meeting. ' '

Selag

: 'u-fff’f .

-



J _,

.Election bLMeiled'Ballots.. ‘Prior to the open meeting

the existing PAC can. appoint a nominating conmu.ttee’

(three to seven members) with representatives from both

Title I,and non-Title I paremts. = . .
. The committee' selects at least one nominee for
each positicn to.be filled. Consent of the nominee
must be given prior to placement of the na;ne on -the
pallot. 7 | : .

. In “this procedure, the nomina.ting committee . %
is responsible for writing the 'ballot? and ha.ving
them printed with blank spaces for write-in votes. .

h . The school PAC is responsible for nhiling the
ballots to parents of all children attending t.he
.school. 1In addition, the ballot must be made
_ availa.ble to all attenda.nce area residernts who -
wish to vote by'a met.hod decided upon by the PAC-
Ba.lloting at School Building. If your school '
decides to use this method, Yyou can follow the-
same precedures on the previous option with t.he |
exception t.hat the balloting is held at’ t.he school_
building for all residents of t.he connnunity

Before deciding on any one selection process\
you may Want to list advantages a.nd disadva.ntages _
of each method with your PAC.  During one of the B
workshops conducted with the Portland Principa.ls L
. we genera.ted a list of a.dvantages and disadva.ntages
ﬁor eech method. The following page’ conta.ins a

sumary o_f 'that_ li-st.



Ceet

.'ff

>~ L

‘COURCIL MEMBER

v

. SELECTION PROCESS

ADVANTAGES -

* DISADVANTAGES |

}

-
4 ’

'schodl
&

T 7
1. Selection at . e Broad group frcm_‘ . Hard to insure over 51%
épen Meeting which to select Title I parents
e ; e Those attending show ,o-nifficulﬁ'tc get repre-
7. -~ interest - _sentative q:oup
. T )
‘ . o Easiest to-do - ° Attendance at meeting
K . ' T . might be off
s~ - . @ Reduces clerical work o o
2. Open Meeting- 9 Pre-selection of can- e Ovc:encminntion~cffﬁg;:>
s Election " didates- insures that ftaxget parents -
y . , the interested ones i ' "
. - . will be on ballct/ﬂ/ o.Majority may ‘not know "
7 &8 - | mominees. | ol
3. Elegtion by - e Those who vote are Q_Expensive
. Mailled Ballots = interested
L Co ' . ° Low response is typical
’ o'Can reach maximum ~
number of people ° Recipients not familiar .
L : - ‘with hominees , T = :
- "o Documented involve- ' . :
ment ' ’ e Lacks personal contact
4. Balloting in e Easy to do e Difficult to get people
the’ School o ; out - . _
" Building e Low cost’ e .
N e S e Limited personal contact
- @ Opportunity to also ° ot
have parents vzsit Inconvenient to come to

school building




."'l‘he.se lists‘ aruby no .means ’e'xhaustive.
If you use these as a starter for. discussion
with your PAC, you will probably be able to
. come up with moze advantages and disa.dvantages
£or each mothod. By involving PAC mambers
-in this activity, you. will also be building
oomitment for ‘whichever mathod is. chosep.

! ‘ . t
. . . * o
I . . . Y
2 , N . i

Iy . .:-. )', R . . . 8

MEETING INDIVIDUAL NEEDS . . R

Ea.rlier in: this section ve mentioned that - § , V / .
1t is- difficult to start £rom scrateh andbuild @ 7. . Lo \ |
~ PAC.‘ Far that reason it is aspecia.lly important L T _.'.; A\

| P to idantify not on:Ly what qets ‘people to make an’ - T

R /initial visit %o a PAC meeting, ‘but also ’what K R e
.'keepsthan,comingbaok. )

g ' Q .+ People beoomo invdlved in anything because -
v o ’the activity meots one or more personal needs. - o
B ._Social scientists have identified three indiv%dual I : | . |

. __noedsthatmstbemotifagroupistokeepits
y | : membership and continue to work productively. .o

‘l'hese a.re an individual '8 needs for: - : R
L L N : .

)

N [ ) Inciusion _ : _
R 'IQCont:ol - ST S .
v eoafiliapion T e
S '.l'hink bao]fc to the last conference you attended. - ’_ _incl_Usion ST
When you walked into tho first sessioul did you look o ' o
. for familiar faces? bid you. feel a little uqcom.fortable

‘until- you had been int:oducod to stranger.s or had int:r:o-' S
" duced you:sel.f? It is a common human need to have ‘to . SV
. ’ ‘feel included in a. ‘group situation. You as principal, ' ' '

f‘_.. ) _working with the PAC ohairperson, ‘can identify ways .

U RS make people feel includec} Some ways that were _ . _
[P idontified by -the Portiand principals Ainclude: S R

— T -o—*aaving*‘a—parson désignated as. greeter" A
S whowouldgreetnewparentsandbringthem ‘
tup to da.te :

.'q.." : ) o . : - o . TS

N







. - " \].“ . -' vl..l ' ..} '. o ' .- .' . -. Sl o
e e e Ha.ving name°tags f_-' LT j—." —

. o. Havgq a sha.ring session a.t each meeting
" . where parents can ‘tell a- 1itt.'|.e about

‘the’ Title I progras.

- introduce themselves to the person next ’

| . that uperson to the group R

T e

: - .--responsible for phoning other Tikle I
- .’ .parents- prior."to a meeting to invite
.- 5. +-them to’ ‘the meeting :

.Another comon need of people in groups is the
need tc £ee1 tha,g they ca.n influence the group--the

‘j need for control. Do you remmber the 1ast ti.me
someone infor;ned y'bu of some new regula.tion or - - _-."-",4 3
zeq;uirement that you ha.d, to carry out? If you had .

. not been a perty to determining thet this ‘was a .

R _..'_f'_necessa.ry requirement,» how ‘aid you feel? . -1f you are’

A " like mast of usy you ,p:obably’ felt frustrated Ce

T ".;"_.People do not J.ike to f.eel me.nipulated or affected

PN .
A

;'::;s;trong and yiehle PAC is one in which memhers feel
v that; their oontributions ‘havé :Lnf],uence. The ‘_“

" ! ! : e P
N I" L ’ - .

wiw. T ep dsoo o following list contains. suggesifons for areas where -
= R ths PAC should ha.ve a high>degree of decision-'

.':? ,‘ 7 ,"' '_ . - A
o' Determining how the PAC budget will
e allocated end monitored

e _._,bgtermining the role the PAC will heve'_ -
coaNT An th‘ Titlﬂ I needs sssessment el
. '-L'*D&tminq the td.me, place end agenda-_.

o .._ .o':': Identitying recruitment procedures

. (erastple., decision-making procedures)

\ e-.:-_;their ‘chiildren, what they are doing in "~ -

P . o .:aaving a warm-up a.cgivitm .where parents o .

“" to thém, and then, in tum, introduce . ¢~ "

_;z._J:_-o.:: ;Ea:v:!.ng e telephone relay-some parents a_.re o

T ny decisions over. which they ha.ve no control. A SR

BASLERTEY ¥ jfdent:l.fying skill training needs: LT

- ,'.".f.‘for PAC mtihgs " e . ( RN



. S ‘To build a citizen a.dvieory group that can -

S L ‘The third individua.l need is tha.t o£ affiliation.

'

People join clubs so tha.t they can SaYo -"1 m an Elk ...

.

?e Ma.son...a. PTA member, etc.. Belonging is- important.
I.'.l'his is one reasogx to. consider the social aspect o£

L "Pac meetings.-_ The £ollowing items tha.t help build a f‘

'group were auggeeted by various ‘members- in the L

1

' Portland Inserv:l,ce Program- I !

. "Pot-lucks SRR ,
o jl(eet:x.ngs with etudent presentations g

° -:Viewing a film and discussing it in

e Parent needs identification-which perents
* need babysitting, whb would like to.pair-
',up for a visit to’ the school, etc.

If you and your PAC! cha.irperson 1'.1:}'< to identify
weye that the m.eetings ca.n help people £eel included
a‘t'nd influential in a pleesa.nt and supportive atmos- 4
' phere, the li.kelihood for active pe.rticipetion goee a

o Moaz mn .ms'r A mguzmm-smnme A
:;mmmm 'GROUP o

citizen involvement is mandated hy /tifn.e I, ;
vbut moet principels thet we heve talked to tm.ve indi-
' j,’ceted thet they ‘want, to- heve ective citizen groups in

order to build better ccmunication a.nd support from

| .‘the school comunity. T \ 4

,,e

)t

L give veluable input to the school requires help
. from etaff, currently involved citizens and ‘the

B _;PrinCipel Below ie a pro'c “iz:e ‘thet—you—m:l:gW

- use or modify in order to. b a group . thet ie

' repreeentetive of the echepl and community. o ‘ ;
!' Y

R

affiliation
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'i‘o help PAC members (or other involved parents/citizens)

o _identify who lives in the comunity, to. identify opinion
.'leaders in the comunity and to take steps to form a

.‘:'representative school-comunity advisory group.

Procedure' mve individua.ls or small"g/zoups £ill out Form #1
' "5chool COmunityAProfile. Ve

\J

~and Opinion Groups. T -_'

Working as a total group, fi].l out Form #2, "RepresentatiVes‘_'-' '

l . Once you ha.ve identified the people who need to be on the o

epresentative School-Cmunity Group, | ha,ve your group
fill out the third £orm/ “Who Ca.n Help. i 'i'his is a.
planning work sheet for identifying the representatives,. : -
the groups they represent, hovy to contact representa.tives :
-.and the materials (orientation and a.wareness materials) .
. -and skills (example. decision-making skills) that' the. .
representa.tives will .need to work effectively in the _
School—Comunity Group._ C - S

LY

N ‘f..

oy DUNUEE I




T0 USE wITH PAC-- Formst )
}'scaoor.commn:mpnorma S BESR
L DIR‘BCTIONS. ‘Stop to reflect on the 'compooitioxi of ‘your community.
T o The worksheet is organized according to several S

. categories to help you reflect on .your school- N
' comzmity and to develop a comnunity profile. '

:‘1. ; dsing former data you've collected, :.ntuition _
‘and your best gquesses, estimate the. percentage
of the population in the following ca.tegories- '

- AGE CLUSTERS

' _Under 18
18 - 25
126 = 35

© 36 - 50
.51 - 65
_pver €5

+

3

“Male S
_:-Fomale S o

MARITAL STA'I.'US

.

(Rank order acooxding to size of group, 1l -.',mooQoﬂalaﬁed [
N group. 7 = least populated group) « TN :

With Childron " single’
. S . - .married .
ot e ‘separated/divorced
o o -married (children
I B .t over 18).. .
- . - Without Children single = = \
' sepuated/divoroed

:l.lﬁ u |-f_|"|+

33



— 1 - muczu'zou .

7
e

A3 rorarreas P'm:'zmcs -

(TFo;m #1 (épgtidued{ .
nousmc (use 8 L o
L Individually— owned homes _
: \ .. Rented homes’
e Apartments .- :
Subsidized housing

||x|

: 'Are there a.ny na.tural boundar:l.es (freeways, apart:nent
. _clusters , etc. ) w:l.thin you: d:.st.rict? Wha,t are they?

Less tha.n high - school
High school graduate
Scme college

. .College graduate -

. Advanced degree’ l

I 1“;\"“ -

Liberal -
COnsamtive
Moderate N '

) RELIGIOUS AFFILIATION

_List maj or religious groups. in ‘this community.

Anglo

Black '

Native Ame.rican
' Chica.no

ADDITIONAL INE'LUENCE GROU?S '

List 1odges, major employers, citizens or neigh.borhood
. in your comunity. . . .

Ky




X

T0'USE WITH PAC —romm #2

o

| | .’ . REPRESENTATIVES AND OPINION GROUPS 1

o - Based on the community profile, identify those persons you would
.. need to have in a representative problem-solving group.- List the
major opinion groups (example: single parent families, Russian
ethnic group, employees ‘of GAF, etc.) on the left of the sheet and
. | the number.of persons tha.t you would need from that group to form
' a representative group. . (Example:, if your district has a very
large Chicano population and a medhn -size Anglo Baptist group, you
. ~ may need two.Chicano representatives. and only one Anglo Baptist.)-
T '~ Also. list possible representatives of the group if you know them.

e

la
SRS .,)_ I
«..,-., . .
: . —
el . B
B .

. *.
‘ PLTEY

: . ' ] - . | . " No. of ‘ _ S : . : - ,.
. - * . Opinion Groups " Reps. - Possible Representatives . | = ”

. ' " " g -
.. _ . :
. . . .
- . ) _ [ [2]
. -
. \
S " i
N - Y Iy . n -
; e
P N . ) | ’
‘ .
' i B
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Directione: T e

Now that you have (1) developed a coun\unity profile and (2) identified significant opinion groups,
you will need to consider who can nelp you reach these people. to invits then to join the citizen' e
group. - This 1ist may include teachers, aides, coupselors, students, cun-ently active (in PAC)

' citizens, 'ritle I diettict staff, parents nith ‘whon you have contact. .

R
' ' !

W, ,nmcm, . HOW CONIACY GROUPS/PEORLE - M

2

/

| vith menbers- of an ongoing school-community group or PAC, Menbers can use then to determine if the. qroup

These forme are nct only for principals who wish to help forn representative groups. They can also be ueed

ag re resentation of a11 roups and eo 1e concerned. I \ S . S




" HOW EFFECTIVE Gsoups WORK

. .
v L 4

'e processes e.nd th.e procedures that a group

\tasks. ' We are. going to examine four importa.nt

aspects of group functioning.

. Coumunica.tion S
F ) Decisionmaking,_' ‘ v ; o
: o Problem solving N - = >
- o Teadarship functions - 176

o Commication

el

'I'he weys that members in a group conmunicate -

. nfiﬁ" one. enother can determine how members feel
- about their participation. I:E members interrupt

time for you to prepare wha.t you ere about to say? :
o Or do - you listen actively to wha.t others are saying. '
tobe sure youunddrstand? @‘henyou axe tiredand R

| exhausted, 0 you tell the other members. of the
i .group?. When members of a group are restless, o . o
_'youukthenititisebouttimeforehreek? _

- - All.of the ebove examplee deal with commnicetion

" or the lack of communication. . _'l'he following =

o -meterialca.nbeusedesehendoutwiﬁhthepkc'. -
- . or simply as a review for you. of the ways thet.. :

conmunicetion cen be enhanced., By using these .

.‘ _' _ skills you can model comunicetion that helps

groupe work effectively.

- 'us : will otte.n dete::nine how. ﬂm group accomplishes _

. -

communico—

hon

N

- e

41
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Four . skills heve been identified that, if usecf consistently and’ correctly,

- ‘can aid people in communicating with one another. These are: paraphrasing,]|

A perception checking, behavior description, and describing one's own feelings

PARAPERASING
| The situation: How do you' ‘check to make sure that you understand another
| person's ideas, information- or suggestions as he/she intended ‘them? - How do
you know that his/her remnrk means the same to you as it does to him/her?

The skill:. If you state in your own way what his/her remark conveys to you,
the other can begin to determine wpether his/her message is coming through

_',directly to the specitic misunderstending you he.ve reveeled. .

.ml_ Serah. Jim should never heve become a teacher. .
. T -Bob: " You mean teaching isn‘q the right job for him?
Sarah: 'vExectly. : 'l‘eeching is not the right job for Jim.
’ sz:on cm:cx | "
| . . . . S
.| The situation. ) How do you know how another person is really feeling? You
| can mentally translate behaviors into your assessment of the other's -
'feelings, but unless you check with the other person, you mey be guessing
_incorrectly. o :

The skill: You describe whet you perceived to be the other's inner state
in order to check whether you do understand what he/she feels. ‘That is,
you test to see whether you have decoded the other s expreesions of feeling
a.ccuretely. , ‘ ,

gle: : "I get the impression you are angry. with me. Are you?" . ,
S ' (Not: "Why are you so angry with me?" This is mind reading,
- not percep_tio_n checking.)

| A . |
.BEHAVIOR DESCRIP'J.‘ION . _ ‘ . v RS 4’
' L3

The situetion: If you e.nd another person are to discuss the wey you work
together or what'is heppening in your relationship, both of you must be
able to" talk about what each of you does that affects the other. 'rhis is "
not easy. Most of us have trouble describing another's behavior; we

usually discuss his/her attitudes, his/her motives or his/her traits and
1 porsonelity‘ cherecteristics.. , : |

(70 USE WITH PAC —'mhts con b ot o0 o ctamsartom papes” )

as intended.'-Then if the speeker +thinks you misunderstand, he/she can. speek .

43
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- Co:nnnmioation_i.SkilIs' (continued) e S v T

. '. - bad or good; (2) making accusations or generaliza.tions abouo»the other s
- motives, attitudes or personality tra.i;s

 DESCRIPTION OF FEELINGS

'J.'he skill Behav:.or description mea.ns reporting spec:.fic, observable .
" actions of others without (1) placing a value on them as right o€ wrong, -’

i

-

Ex'ample:s "Bill, yo'u ve talked more than the others on\ek{s topic.
. Several times you have’ cut me and others off before we .

* had finished "
| Not:

"Jim, you are alweys o rude! i You Just waxit to hogvthe £loor!" | ™

- ’ ’ a

>

The ' situntion :
must . help mem

* .
if you wish others to respond to you as a person, you
understand how you feel. , _

| The skifa:

Although we usually try to describe our ideas clearly and

accurately, we often do not try to describe our £eelings clearly. -
Feelings get /expressed in many- different ways, but we do not usually :
attanpt to idexrtify the feeling itself. - T '

s -
g

Exa.mples :

One wa.y to describe a feeling is to identify or name it.
"I *feel comfortable.”

"I feel angry."
Another way is to express £ee1ings in terms of

similes. "I feel like a distance runner at the end of a race.” A third :
_way is to describe the £eeling in terms of a wished .for action.' "I feel ..

like I wou.ld 1i)ce to hug you." e . el
t !

’
» - \ 4 .‘
S N .
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. -‘Decision Mekisg o ’
s Decisionmald.ng is one of the most important . <
R processes that gToups undertake ' The methods used._-- 2
_to ms.ke decisions can tell a lot’ a.bout a g:roup. -
. Think beck ove:.: a group meeting you have’ stte.nded. R
/-  How many times were decisions zade simply because
©.. - thexe, vas a lack of :esponse? ‘Do you remember w': .
- ti.meswheneg:oupmemberproposedenideaandwes
 interrupted by another member? - Have there been
timeswhenthe:ewesnoresponsetoenideaor
- proposal? What about tines wh.en the convener hes : C e
| said, "w.u, it looks like we' want to do such'and . . decision -
such,” before really determining the wishes of the . 'making
- entixe g:oup? ‘All of these incidents are ways of o | e

. making decisions. When 4 proposel is made and }"'
-

} eithe:\ﬁte:rupted or not discussed, :Lt is awvay .,
of ssy.‘..ng t.het this proposel is defeeted -When

- s groqp 1eede: mekes decisions without formally t_ j -
} : . lgetting group BuPPO:t, it is' a fomm of- authorit)' ;ﬂ# '
DT ‘_ru.le or one-pe:son dec:l.sion meking. T
S e Consider the folloving vays that decisions | T
_-1. Dec:l.sions by Lack of Regponae ("PlopM: L
 This is’ the most common way that decisions are | f ~*"7:§: e |
- made.. Tt occurs so often and quickly that i€1s . . | .
’ "often hard to see. Someone swggests en :Ldea, L ,l - /l

..before enyone else hes seid enything ebout :Lt,

e | ' ,: ' r'.- someone else’ euggests enothe: idea unt:l.l the
ST reop ‘finds one it will act on. All the ideas
' " "which have been bypeseed hsve 1.n _e,,.lense Been T i
‘decided upon by the' qxoup. sl T 4 i o O
. S Thiskindof decisionmk:l.ng»ca.n 1eed to <o
T ‘frustration and be very demoralizing for the R
LT people who made the eugqeet:l.ons. " "Well, if. =y S Tare
o R “idees aren't qood enough for this group, I'll o . e o ‘
. ' L just ehut up. ' ‘” :
’ . _— SRR
- : N = WA X
SR L 38 | ) e \ "'3 .




_ _ Decisions by. Authority Rule. Many grOups |
S -_ I ; " _' _set up a system vhere there is open discuss:.on of -
g o L ) idees, but the chairmen or president of the group Lo
RS T 3 cen sey efter holding a free d:l:scussion that’ he/she o (J
AT o ' L : This kind of decision ma.king is very. ef£icient.

o T .However, Aif the grpup does not support the decision

ey .

©¢ - made by the euthority, it may’ not. work to ca.rry out
_thedecision. "Ifhethinksitssuchegood idea, -
et him cary, itouti® | S L S
' o ,53". Decisions by a Minority: 'rhis is when ‘a £ew ' '
. people hold the dacision-making power, or when a | P
motion pesses with only support.by a small fection of . 1';(.'.
’ ". . the group. 'i'his Kind of decision making has the . ame “’;;_, (

, _ ) o ‘difficulty as: authority rule-the silent’ mjori::y can R

- ._ ST | ,:;’_._);_ _ | 931: anqry -and either sabotage the decision or drop SR

. o o : | @ . out of. ‘the group. "silence xneens consent;, doesn't

B o S o de? Everyone had a chance ‘to- voige, opposition. 4

S K LT Decisions by “Hand Clasp": '.l'his’ is’ a.noth%r

- ?". TP ’ | £onn of minority\ rule--one or more m&mbers a.ctively o

o o | support a_course of ectiona ‘on the ba.sis of this o

| o _. o o - 'bupport, the courte of a.ction ig chosen. Smetimea I

iiing' Wi
Soes

T ty Supporg: (Voting/ _
B R ng), ;This is a familiar decisiomaking process. -
L ' , 1 One sinple \my is to poll everyone s opih,ion £ollowing .
PR ) _,'f P 4":{.,;:':: "solne discus,sioﬁ, and if some m.jority fee;l.s that same - . i
' R . ", ’}‘f_ vay, . to essume tha.t is a decision. The other method
o “ . - is the,moro formal one of steting a cleg;a‘ﬁternetive
»' '. _«_ﬂ.._.\_ \ end uking fo::'7 votes in £evor of it and votes ege.inst , )w .
S | SR .2 ‘and abetentions.. o A S
: e On the surface, this method seems completely
i} 7‘}{-‘ eound, but surprisingly often decisions made by this
' epproech are difficult to ce.rry out. . The. minority .
‘."tha.t ios;; ca.n £om a splinter g'roup end either ot C
' B@PO:t the decision’ of the majority or activer
P '«,"-."" uork egeinet it. "We'll juet form enother group. : (

.,:j"‘,..."' - N o P « 8-
D R A o N RS ST




. R sensus is e etnte o£ a.fteirs whe:.\eby a. survey is o K -
taken to essesn everyone - p:eference. A p:oposal :
- s made. a.nd everyone isfagain- surveyed to see if thfs. ] >
B i.s something they ‘ca.n support-not necessazily the T -
o f,irst choice o£ any One pe:ticipanﬁ, but- something ‘- ) '»
' A"_,“fi'/ ‘that’ ce.nbe supported by eve:y member i .

Er is mnde until eve:y member of the group has stated
. thnt he/she cen ":I.ive" with the decision and will
' :,'f-',..; R not work a.geinat the decision. (Actual proceduree

“‘ B will be on a. Iepmte g,) TR R /.
B $ , ..  The Heakness Oi» decinion-making Procedure o NS
. ‘, ‘18 thatt’it otten takes e 1ot of timg 'I'he Btrength oy ;, - |
“'is that when a decision is mde, it is one that the o \ L )
- tom gtoup cm NPPOZ‘B. ' ‘ | "'L'LI'. o . i._‘ .
. the 1°9:Lca.11y ge:fect but lmt attainable kﬁd of . : P .
. o ‘decision. i'his is when everyone u;%j’ 39’1'808"03 - "_- | .
i_, Sk tl'xe course of action ) be taken _ ,2'1_ 3 ‘,; “. : o

R - - .No.cne decision-mkinq process im%ompleﬁel&

g good or completely bad.r It is impov :
group to dete::min ‘how™ it wants to make ecisions, -
- L . which, kinds of’ is es need which kinds decisions Y
w ‘;5;__‘; Y é.nd how to monito}r\ the decis:l.on-ma.king ‘process. ! a;,“? | .
- 77 It is also import in a PAC. to. identify thoae iseueﬁ' "
., - vhich must be'dec a4 upon by authozities from the##" '
e school ‘and which 1ds\gs need to be decidgd by f e.pacd.
' ', .One way to do' this ¥ ;- brainstorm t‘ne ods ’ '
+ T >
3 Wy
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Aruitoxt provided by Eic:

" _' _'or, any decis 'one _ y
suppoeedly mede by coneensus arg ’iiufect decisions '

by mjority rule end minority ecquieScence. : go_w

the. decieion. It is importe.nt :Lf. you 9h§o"o con-

lxle

séneue decision meking as the appropriate m‘ethod
ror your group thet you heve an egreed upon procedure

for determining consensus. '.L'he following is. oae

[y

a, - -
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R TO USE NITH PAC F .
~ 1 'I.'his can. be reviewed with ‘the PAC and i£ appropriate, set up as the i B
procedu.re for meking decisions. . . ' .
S ) i’aoczntmss s'on -nnc':s:onfinr ccmsmsus -
; | 1., .A person states the decision that is proposed.

T { -2.- Someone ofters a paraphrase of' the decision, that is, puts the : _

e ;vdecision in his ox her own. wprds. . S .
: 1 3. The person proposing the decision judges the accuracy of the _ ,
S ' ’-paraphrese. If it is inaccurate, repeat the process. .

» Lt '

Ce 4, ',.If the paraphrase is accurate, the person proposing the\de.cjsion :
e , ‘or the chairperson asks ‘each group member, in turn, ‘to state: , .
RCE . _whether or not he or she can support the decision, and if not, : IR

N ;"_to state an alternntive, it he oy she wishes. S RN P

: 5. If all persons agree to support the decision, consensus exists

' _end the decision is made. o o : N ~
o ] 6. - 'If one or more persons do not agree to . support the decision, but
; B B offer*uternatives, test. e_ach alternative by asking each group :
. s O xneml::eii Wiether or not he or she can support it.. At this ‘point, .
. s B the* decision is made official either by voting or .by having group .
REE T B "' mémbers make some visible sign, \Sugh as raising their thumbs, 1
EEOE T that they Support. the decision and accept the conditions of 1
. Consensus. ', - . AR .
) « . . L~ , &: "?A'.
7. 1If- :consensus cannot be }eached on existin *althnetives, as‘k
o .o - if there axe other alternatives um* anyone can suggest. - ,
T N I UL s e |
e - 8. 1If no, alternative can be found upon which consensus can be -
-} ~. reached, try to ldcate reasons (for example, .lack of information,  , ..
o / inappropriate time to make the decision, etc.) why persons are V.
S ' unwilling to reach consensus.. - B o _ o
’ 9. If consensus is not reached, set a new time to attempt to make S °
. "+, the decision.: ) : : . - R
| _ eonnm:ous OF CONSENSUS - o . Bt

: _:4 e :'meryone egrees to support the decision, though ‘it nay '

ST R \ not be everyone s first choice, ) _ o .
- i e Everyone -agrees that he or she has had sufficient oppor- R R
' _“ tunity to influence the decision. o ” L '
o | SRR
- L LT e Everyone can state what the decision.is. 5;2;-,‘_ q“' T ) R
o | P o
S - Lo ) o 51‘1 '
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ST Problem Solving

, - '-l‘hl way - a group solves problems is also
. s "importent. Heve you been a member of e gzoup

e - that spent most’ of its time spinning El.ts o o _
T, vheels? You. might want to consider introducing' e

o the f.ollowing systematic problem-solving ‘
; _-.procedure to the"PAc. S
« -. ‘ We have’ identified a problem-solving ot L
o moael iat has Five phasgs: " | .

'Step 1: Define the Problem

. E ,step 2.,_Seerch for Ways to _
j Solve the Problem ..

Step 3: Make Plans o a
' Step 4- Carry Ont Plans
s_tep 5:i Assegs Results

. Using the need to recruit membersl‘:ip for' the
) PAC ag__‘an exmple, here ie how - the PAC might go
'. - o about systaneticelly solving this problem: o e
R '$e4p°1 - The PAC has dwindled to three members ~ problem
ca over! the course’ of e summer. It .is c o 30|V|ng
: "deetermined thet the membership needs a B ' ‘
‘ o _ 'boost very bedly. ~The three rema.ining
SR PR I ' members cih develop a goal statement:
ST L——ll’e\urentouri'nctoheveaumnber:shipof .
'v aty’ least ten Title I’ perents with at o
leut'—seven at every meeting. ‘The S
: TR first step of the problem-solving .
. . o Lo process is conpleted when the group' . L
B SR ~ has identiried a problem end has a- k3 ST,
_ 4 . goal statement. ' o o
| Step 2 - 'l'he group proceeds to see.rch for weys to P
: ' booet attendence. These might include
. v providing transportation, erranging for
e babysitting, potluck' meetings, publicity..:_. .

N

__:-Ji_ -

Cogelie

Yo -




S _.over the ra.dio, etc. To identify a.lterna.-' :
K. " ' o tives, the group might brainstorm ideas and .
5 o ‘ EA then identify strengths and weaknesses of.
PN R o .+ -each proposed solution. , Example. babysitting
e ‘ L ’might be a good idea, but not possible because
- ' SR o _.of ‘the limited PAC budget. After the group - -
o _ has assessed. strengths a‘nd weaknesses, it~ can
' : _fthen prioritize the list of; ;alternatives and
. .; pig!
S case the group may choose to have both a pot-
: _ - luck 'and} Plan scme radio publicity. This
IR o | step . is over when the group chposes one or - “

_ e top one or two approaches. In this "

, S ’ _Y e . . more alternatives. o . .
R - - Step 3 - 'It the PM}has chosen to have a potluck o
o o . R meeting énd arrange for radio publicity, -
_/ T ; . theywillneedtomakeplans £orboththese !
‘ K - ,; SR s activities. 'l'his is the !@_, What, and .
o o _ lhe_n_. Whowillcoordinatethepotluck, o
* ' tﬁ' '*;Whatwiubeon themenuandtheagenda S
o IR "hnd*Whendoesallofthisneedtotake '
place? Who 'will, a.rrl.nge £or radio coverage, K ”" .
‘ _ ,, E What will be: announced (script) and when .
S me o« -1 will it be announced? ' At this time it is
e . '_also important to determine how the PAC |
R D eveluete success.” will having an ,
< o TRERE 'll'l'attendance increase of 508 be a- success?
' ' S g B T -808? Or will the PAC determine success by
S ot only attendance, but how many people o
_ 'volunteer ‘to help Title I e
o C ‘.Step_le - 'l'his is the step where the plans for the
, 3 L S - ridio announcements are made and’ carried out
g < ‘o : . andt‘nepotluckis given..h'f". - o L
o - ST 4 Step 5 - The PAC will need to get together again to _' L T '
oo ..,__,;./--" T _ determine the success of the two chosen o | '
. , : - alternatives.' Bad participants heard’ the " o
S L announcement on the radio? Did people not =
only_ attend the: potluck, but._express, an _

ok




| . . interest in being :anolved with T:Ltle I? _ N
_x{'v . o Here too, the PAC can evaluate its effec- R ! N
R _ “ B . tiveness at’ mnking plans a.nd oarry:l.ng them .= :
- _‘ S _/93( - pid. thoee pecple who made’ com:l.tments
IR e | ‘to either pla.n the radio announcements or
o prepnre for the potluck 1ive up to their '
LR | : agreements? Does everyone feel that the
work was worth the effort? - How oan the o . _ - ‘
' I group work more etteotively together? IR o
Problem solving is a cyclical protess. . After - . . T o
. one problem is solved, the problem-solving group R . '
| Ay go on to idont.i...‘.y additiona.l ,problems. It is ‘
_ -by constant mnitor:l.ng o£ a group 3 eﬁectiveness )
_thnt groups thrive. s - B
cee .‘I.eadershig Funotions v oo
o I.eadern are genera.lly oonsidqred to be those - : B | .

e ' persons who work well with the members o£ the group.
" The funot:l.on o£ the 1ea.der :Ls to holp munbers gain/
skilll and hnve meenianul involvement. The . o

, following;a.re compenents. of 1eedership. !ou might - | l-e.cder-_,"'_,'_": '

v_: use this as a: discuenion l.i.st when working w:l.th o R Ship
- the PAC convener.: ‘ ColEe

-

f';", LT Provide I..eadersh:l.g People oox'ne to"groubs_, e
e Ewith oerte:l.n expectations. ~One ;xpeotation is
that someone w:l.ll be in- oha.rge and will start
| °th:Lngs off._- 'I.'herefore it is :I.mportant for the S
leader to ola.rify with the group the goels and 4 .;n |
Furpose of the mesting. . - T
o Identif)LSuooesees. It is not hragging to_' C
ooment ooouionnlly on. the sucoeenes the group' .
.is pre:iancs.ng. Bu:l.lding morale is important '
. fog group tunotioning. . -
°, f- - Share Loedersh:l.p with Others.-_'on'e slgn of"_ L o el
. - n lea.der is his or her ability to sha.re leader- - - . SR
i ship. 1f the leader supports aifferent members' R B :
“in. assum:i.ng responlil:»ility fo: ta.sks, the group ‘ _f.
memberswillelloummemoreownerspip. o ST

2




-

b

__pport Totel Pert pation. Different people

"like to perticipete in different ways.  The person

who enjoye greeting people and helping people feel”

“ineluded may not be a person who enjoye convening

an entire meeting. If the role of greeter is

_iaccorded the same emount of legitimecy (ox prestige)
. as the role. of convener, then people will have the
_ '_opportunity to do whet they enjoy doing. The Trail
'._rBlezers win because they are a. team! = o

Leedership isa shared function. Eech member

_f“of the PAC can heve a leederehip role. The following
-:.:_handout describes specific rolee that PAC membere

may: mt tO elsume -
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TO USE WITH PAC. ER R S

'.I.‘his material can be used £or discussion with PAC members.

s -7 LEADERSHIP ROLES

The Corvemer . .

* The convener makas arraugexuents for the meeting, presents the agenda
‘ -~agd conducts the meeting. .This person 'k'eeps the group on task and
, encourages participation. LI S ’ '

It is difficult to be both the convene: and a major participant in

discussions. As convener, you need to focus much of your attention .

" on group process. If you have a lot of ideas you want to present,

questions to ask or issues. to ‘raise, you may wish to ask someone

‘else °to tunporarily -act as convener.

Pa:ticipants in motings shouJ,,d £eol that, the time they spent was
worthwhile. Although no one can guarantge that every meeting will

be regarded as meaningful, the convener can take scme steps to address
people'’s concerns. This is dono by assming certain responsibilities
bofore, du.rimg a.nd after a moeting. - ‘ _

Secre ' cordor _ B _ o .' . ‘
) ’_‘l'hc group' s rocordor kseps u:ack of what topics are cove:ed a.ud
particula:ly what deciaions are made. S ¢

" The. reco:dor should keep tho fo].lowing infomation.
' \

) .Tho na:no ‘of the group . - . N N

. @ Meeting place, . date, time I

. @ . Participants, convener ' _ ' o : _
e . The proposed aganda o ’ ' \

. ®. The decisions made and agreemsnts for £o11ow-up o

. activities )
- @ A suma:y of tho evaluation of the meeting

.
-

) Procoss Observe:

The role of the procoss observe: is to watch and :\eport the way ths

_group ope:ates. . '

‘The observer doos not participate in the discussion. He or she sit's
| .. . apart from the group in order to gain a more objective view of what is
"}, . . happening within the group. - W‘hen a discussion becomes hopelessly

57



,Leeder_ship ‘Roles (continue‘d‘)‘_ T h

Do e . . . . . ..
Ui ' .
Ct K . . -,
. . 1 . . .

bogged' down or ‘whenever the group members want to make use of the |
- observer, he or she may be called on to give feedback on ‘what has
taken place. At the ‘end of the meeting, the obsexver shares his or

Process observers look for the following things-
" Ddes the group keep to ‘the agendn?
‘Doeg the group start on time? End on time?
Is there balanc®Mparticipation?
What' is the emotional etmosphere?
. Is the group. dependent pn’ one or two. people? .
o » Do members help others. comunicate by perephrasing or
o . summarizing? : , r/
o Do nen.‘bers ‘build on others contributions? , :
~Do. people actively listen and esk for clarificetion if
needed? " T
De menbers smrize end check ;or understanding?
Are ‘points.backed up with deta -and reesons? E
L Are dacisions made? Bow? g

- 'Doas everyone have a cha.qge"to get in on decision

| making? - L A 4

e

'J.‘he observer should be prepered to give. feedbeck in terms of beha.vior
descriptions-'"rhree membar gysy
terms--"Bill and Tom are 1 _e'r ion tixne beceuse they are disorgenized"'
. . R ; ‘T [
Because the observer does:np gbter into the discussion, rotate this
role £rom meeting to meetln’g ‘agk a person outside the group to
assume this Zole. . - L i_{ ' '

‘v‘her perceptions of the group s process and behaviors with‘ its members._

e late: to the meeting”=-rnot in eve.lue.tive ‘
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Aruitoxt provided by Eic:

roles. . o e

¥

Once roles are :Ldentiﬂed, irou may want to”

.'wo:k with the convene:, the racorder or the . .
: proceu obsn:vc: to help then ostabliah procedures .
_£or ca.rrying out thei: --:olu. ‘The £ollow:l.ng hand-

cuts ca.n sexve as modcls or: gu:l.du for these
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TO LBE WITH PAC 'rh:l.s ca.n be uud u a discuuion paper. o o 1

- 'HOW T0 CONDUCI.‘ SUCCESS!'UL MEE'J.‘INGS

_«-'"Mzwcnga. 1 hate 'em.”
© "Nothing ever gets dome.". -
. "Everybody sits around and anguu.”_.

"] wouldn't mind the mewmﬁ 40 mu.é.h 4.6 the Aame peopze didn'2
- always do a.u the uUu.ng

i thu. comcnts lound faniliu th. suggostionl listed below my be _
hclpful to you to bring your motinqs out .of the doldrums.

The th:u keys to a successful mutinq include (1) pre-planning, (2) using
an agenda and (3) clear :olu of tho people in the meeting.

1. Pre-plan the meeting. One of the most inport:a.nt ing:cdionts of a
‘ good meeting is that poopl. mutually understand the purpose of the

_-uotinq untinqs will gon.:any ‘£all into one of these ﬁ.ve
catoqo:iu: L

o information shar:l.nq : o
‘e decision making . -
e problem solving - i
‘e skill building o
e bull/:cc.ial ‘session oot

. Ma.ny complaints about" nutings can bo p:-vent.d if pooplc know wha.t they re :
coming to do. If early in the meeting scmeone states the puzpose, :Lt can ;
help others see tho direction and goal of the meting.. :

* 2. Use an aqenda An agonda is an eﬂective tool for identifying issues
- %o be covered in a meeting, checking progress throughout the moetinq k
keeping a record of what was done and insuring followup on each item
discussed. Better meetings can be planned if pecple who wish to be
on the agenda complete a form that identiﬁes t.he topic they vant to :
talk about.,’ Below- is a samplo £om. '

e

'Mgeti.ng' of: . _ -
. Meeting date: ' - Convener:.
- Submitted by: ' Co .
1. Brief desc:iption o£ the item: » _
E S '}
2. Action rcquired (ch.eck ones that a.pply) : . _ _
ko inform . _. tovemt.  .____ tobuild skill
: td-dqciﬂ.a~' ___to discuss i other: o |
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: sémﬁio Agenda—-nuildi:ig Féfﬁ!'-(coht_;l.nnd)

. 3. -Matl:ia.ll to b:ing to tho meotingz
4., P:eunte:z

S. ) Who olu should be Present:

v
8

' S.Ti.ne roqui.red: n -
7. .AAx_xy‘other information:
o .

ir uch pa:ticipant suhnits an agenda. item on this form, the
convener can use these forms to build: the meeting agenda A
sanplo agenda. appcu:s below. -

Group Meeting:

 Dates - - -..-"cOn(nne::

Ii-.ui . .~ Presenter  Action. Item - Follow'ug'

..’




.. e ..
¢ :? \ :‘3 ’ i i ° J ’}
TOUSENITHPAC L T e
,5‘ o l R 5 This check list cen be uled by the coﬁvener a.nd the process observer.
I. »et:mmmmmc o -Complete(r)' ‘
A B ' - s ’ .
ok A Arrmge !or e.dequa;te £ecilit:|.ee Lo I
.ra R ) . K : o . ) I “'_.‘!,._
-~ Ba Prepere e tentetive egende ‘ B ' h T A
Ce :chulete the egenda in edvence
I1. DURING THE mmc R *
’ A At the beginning o£ the meeting " L i
1. call the neet:l.ng 5. order at the desig- "f"”‘??f;:;é_v-
" nated time L N ‘
2. ,_Be certain that. thqre -is a’ recorder = ... .
3. Be certain there is’a process observer . .. " _
4. ‘Stete t-.he purpole of the meeting L e ot
“'_é._nuringthemeting | | -
| . 1. Keep the group £ocused on its purpcse -
A :  and tasks . . .
R 2. Monitor the discussion so that everyone T
has a chance to speak
- : © 3. "Clerif.y and summarize wheﬁ eppropriete :
_ . “4. Assist the gzoup in using: \egreed upon. ‘
& : procedures -; N -—
5. Bring out all sides of an hme .
- 6. Move the group toward decisions
- o 7. - Use knowledge and skills o ‘group :
S I . process m&com;nicetion ‘
S - G At the end: o£ the meeting. )
| | 1.,' Make sure aesig‘nmnts and agreements are
clea.r -
. . 2. Announce the date, time and place of the ‘
v s o iext meeting : o -
S 3.  Identify the purpose of t'.he next meeting
. . and any items that will be én that agenda’
L 4. Hear the’ report from the process obsrrver_ )
- 5. Eva.luete the meeting DRI
"n'x. AFTER m mmo | B i
Check wit'.h the recorder to be sure that t'.he : \
minutes are clear . .o - -
. 67




e BUILDING A TITLE I CAENDAR - ] R

S e . . . .

_;'3*»." . ;V' . Ancther task for getting etarted is building ,'vﬁglx gfer - 1:i'ﬁf

~the Title I Calendar Each echool wiil need to I e "l") i~~’{-
b o "' - n . v f. ‘ . ,k - . )
dreate a unique calendar to. meet specific nee!e. '7'~2g.. .o

'1LfThe o calendars on the next two pages are from v

(.

'gf = g the Parent Advisory COuncils in Oregcn, Where Do

’

:!gg_git?. L f. . - S
: o~ , : :
The jitems are listed according to school . - L e

‘f:;,f_.f’ : eVente and Pnc events:‘ You wili need? to work.with

Lo u‘.__ .L. .

e ;' the PAC in yqur cwn school to set qp definite detee. - 5;_31;"% .
) o - ‘-:4 --"r~“' *"\/ . ! ’ ’ . o, . . o

You may elso find that “you: need to ;work with the ':‘:'.;~}p5;”j>le;ﬂ—l

'\\at .district ddministration to come to agreement on dates - B ; »

for the echool events. |
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© SUMMARY OF MAJOR EVENTS [EQR- BARTNERS IN A TITLE I PRoGRAMY - -

A . . ’ N e - " R SR C . :
. . . . Yo L e S R “ge s
- .o " . . P

. ,f,¢.;*a*«,'aoleféé?tﬁe'Schobl

' ‘.‘..: AR . e,ﬂ"r

': Augusu e CArry out staff training

a0 , ' September_ ;f~}]8egin project. Select students and inform parpnts. _ '
' N : 'Q'?:Help PAC get started e as e RN

+ ~ .. 7 October = Test students. 'Plan students programs . Tell -

- .~ . regular staff epout project plans. Give informa=-
e - : ‘ _tion and resources to PAC,. (Specific plans and
e et e T '~how~to suggestions come later )

. : ) _ﬁovember ‘ : yOrientetion/treininq programs ere conducted £or.
T R : “the PAC. Judge how well students are doing in -
. : B .current project. e ey S S

-
e

-?kfzi. . December _Plan'ectivities, using perents, senior citizens" -
" ST . and other community members as resources~’“'.¢{.

. v."
.

I-;"Select eliqibie school(s) for next yeer..,;

\ary . - Decide upox) mejor student needs for next yeer s .
fﬁﬁiﬂf{_wf;;,proqrem._;.;f-- _

‘"Merch'_‘s ; "*'Choose project schools. Plenxprojects for.the-. ijf}?\i
: s S _next yeu. ' - -\,;:, c Co o -

. ‘Qprrii7 o ff:Q}RContinue plenning for the coming yeer.

;'““?iﬁe§ S 5;Turn in. epplicetion. Choose probeble students for

N L : progrem. Test - students in current program. ° Gather

o _ dete on success or failure of program.‘ : S . -

.""June'_ . Get’ state epproval oF next yeer" applicetion. _
. : ) Turn in report ‘to state on curren 'project. Do

-Q‘\\‘ o ./

-

) N 4From PARENT.-ADVISORY COUNCILS IN OREGON, <. . . . . .. - =

Title I, ESEA, Oregon Dept. of Ed. . . BT T A
942_Lancaster Drive .. N E., Selem, Oregon, 'T\;;;,Z[7‘ T S
» Page 14 . e _ S e
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e

C . W Contact and :L’ﬁvolve parents._ o

.

S %

e

‘5 R /etion, and’ program budget o . GI‘- R (3» ‘ \1‘};‘3 #
X . . | . B 34 et . N ) '\j .'.. ,'

ST j;' Role of the PAC*S

LR

TS

y

Continue making contapts. o -

3

.,..a

) Sponsor get-together for parents.ef o October LT

R

-gtaff to tell parents about - T
. the progrdm. ~Nominate-and select = | P &
' éﬂc.?"member‘s. Yoo e e ) - R Ea

Work Wi

Plan meetings’ as parents desire- . L Noyeml-;er--' . e - )
possibly with:health, ‘police, ‘and , Al DR R OO
education leaders. .Hold, workshops. e T o T

Plan on-s:.te visits. Check on 4_.-'1 ¥

om,D'g'ece'mber e N
progress of school's program. T S L

Co/],lect information on needs in .
target school(s). L ."___ T it

Help develop statement to staff or -, February .
board on. next year s needs : o # -
. ‘.‘ £ N BRI wt
Giwe suggestions for project ‘: : ., March o
schools and plans. e ' A

b D e

Review and judge 'I'itle I applica- gghpril

Go. ovet program data”_ and'year-end 3" €. f&;_,xnay‘- § _'J
report - (whep available) ! -Compare ’ .,:-‘--;;.’ : @ R '
with program reports fd*r other years.. T

Jud e, PAC p@formance_! Q;Begin plans o June: ' .":f— :

) ear" y for fall program. ARSI SO ‘ e

*The role of' the PAC cdntinues allayea'r ,so this timetab]@;
~may vary slightly. SRS T P » :

T Ibid.,page 15 .. . . Tt - ;

-'Q.' . L. .. ‘v . EA R a

"




g ‘. 'J.‘he most important thing to remember 'in

' cons of each _
the processes and pro::edures that~need attention A
Ag the 'PAC. o any other group, f.or that matter, e >

 1s'to function.well: meeting needs of individual <

. . :

building a PAC calendar., is to- involve the PAC " S

members in detemining dates. You'" can share N
th them ,your e.xpectations-"We need to select

_ PAC munbers by,the end of November and we. need L
s to. involve PAc members in the needs assessment ; -
by the end of Pebruary" -and mrk with then &« o

: determine interim dates for preparation.

SRR L

[ 24
M

. - In this secti!n.?we have covered many topics . o St l .
e that together .90, into starting work with a. PAC.(\~ S

w‘ have discussed publicity and recruitment.

: We have presented some altornative ways to

select PAC members and explored the pros ,and
roach We have also. examined

i members, :ep:ese_ptationz comunications, depision ,

.'.-l.,makinq; m:oblem solving, and leadership.‘ Finally,
_"T.fwe haVe inclhded a sample timeline and calendar ;e .
'- We hope that this material is useful to you in T

starting up your PAC.' We also hope that some of

o the material hielps” you with work.with other .
= groups--P'rA groups, citizen advisory groups and'
staff gromps. . sk .o o

c“‘ ‘
Material in the next section is focused on

developing some procedures that enable PAC mem-

. &

. J:ers and other parent‘s to visit the school, ’ Y 4

obs%rve Title I classes and feel comfortable in _
..the school environment. oL e,

2




» gECﬂON 3 Vlsmng ﬂ% School' &

Monltorlng Progroms

N ” %ne of t& mﬁimum '.L‘itle I requirements is
}:* _ W for EAC fnmnbers ecome ﬁainiliar with the current
. o e ‘program,activities. One o£ the nost ‘effective vayg - '
o 3 £or this to.ta.ke placeis for parents to visit the P SN
T pgfle I frograms. We schocl and ‘observe how. the e |
"'"?_;' e g::roqram 'is being ca:ried out. IR : - | ‘
s .. " Here are' severa.l mys thp.t a PAC person can - -~ o
B , monifpr the '.L‘itle Iprogranr' af L ' o P
e ; 'rihe I class 3 e :

. ' . .' e : - . ’.-\‘ . e |
7l e Talk'to other Title I parents who are. not .
o 4. .. on the PAC to tell, them ‘about the program(s) '
L e "and solicit the parent s perceptiox!s

v ° ,'ra.ik with 'ritle I teachers to- discover d
e wt the strengths a.nd weaknesses of the :

_ ;," L Reports of‘ these activities can be considered *'
dete tha.t can be reported to}.he 1oca.l PAC and the

DT

district coordina.tor, the school pr:.ncipal ,and g .' o s '

| M—*;Eitieél_staii.mso&that improvements or’ changes in - S A,/'.
o

A':'i' . Why Arenft Parent Visits Alwa.ys Effective?

_ .Most principa.ls say °they would welcome parent iﬁ" ‘,
involvement in monitoring; however, fow pb.rents B - ' .

- o o . situati‘on %8s understa.nda.ble. From the principaﬂ. s. T e
L " ' point of view th.e.visit’s are time consuming, - B

g

'!“ Co | q{ potemtiaily disrui:tive or overly routine, and the ‘ ‘ -(’?":?f,‘ .
: ¢ outcbmes &E visits not élear._,- o . R o '

. 'C'f

T . A A . .
A b Sy LI

T S . T

T I R - e T

e the program can be made. WO e W S

‘ a.ctuelly ‘come into ‘the school, to observe. -~ '.L‘he R o

5 .

-
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T ').‘;.-.A

E‘rom the Title I teacher 5 point of view -

. parent nonitoring can be a. nuisance. c1assroon

instruction is interrupted when strangers came into

- the claasroom, and a child will behave differently ‘ ,
: whan mom or dad is in’ the' classroom than at other = i
‘times. For the teacher, too, the visits are time '
_ .'consuning When the teacher asks parent opinions -
- __about Title I programs, the response is often, '
"I don't know You are ‘the expert. You know*more oo

about ‘teaching thanzdo., R S

From a third point of view there is the

_ -.'l‘itle I Parent. E'requentlyk the parent is uncom=

- fortable in the school._ (Perhaps he/she didn't do :
L wellinschool,asachild. 'l‘heschoolcanbea '
» "foreign and formidable place. Offices may be " o
'.','difficult to find . Transportation to and fromthe PRR
school can pose a problem. The school can be eeen o
" as f£illed with "educated” pecple who have judged o
.that the pac:ent s child is failing.'_l And educators RO
‘talk funny. The' following clipping from Erma -

. Bombeck is hmorous, but is alsg all too £amiliar '
_to parents and other lay people dealing with
_educators. ' o p L
3 /-/‘\ :
. ) . .
ﬁ‘ .od S .
) R N - "I
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At Wit's End Facmtators

Iearn best m Educatlonese

N ) ERMA BOMBECX
" 1 stopped volunteering -
in my children’s sthool
.when 1 was giving 8

of then came to me later.

-and advised, “We were :
. like you before our teach- :
: erpuﬁdpntedlumln- o

service training

program
-in pupil dlagnosis and

prescription. and meas.
ured us on'aset of criter-
lon-retuenced tests. Cov- .

.ering huer!m pertom-

anceobl!cdm

Educators have beobme\-,

g0 proficient at speaking

Educationese that I.find .
-myself having to,trans
_late for my son’s teacher.

“Hello, Miss Sqwyer,”

, She frowned. “The

. homuuthomy nzm?"
- “Of course.

“Pleuihnvumt." :
© %1 see by Wesley's re-

. port cacd that he's been
" goofing off while you're-
" outof theroom.” .

She was straining to

comprehend. “Transia-
. tion: Rodents in the

‘1. said. the ‘other night, - |
. “I'm Wesley's mother.”

'S

She nodded. - ;
*Perhaps it would be

Tess swest if we could

" work togéther.” Miss
Sawyef’ winced. “Or to
put it another way, a
combination of the facili-

tator and the facilitatée - -

feeding into- the learning

program that is designed
to enhance the concept of

She smiled. “Articuls-

" the learning program '

- with { p
] .muamuaplmmo per-

tion between the nom-.

academic community and

- the poetsecondary world

- is.one of the classic un-

solved education prob-

-Somebiow . betwegn - absenceof theirfellnead: . {ons which we seem o
Wt dl‘dn‘ m m mumpl?"w dl'v - 'he‘ve.uemmn o
\mmck,r lllll' :ldy ut'ldo Sh?lo:'t - vert themselves.” : ;thI[x;l? not sure; bu’tm{
o ] acation . . Miss' s;wyer
o me - A’A{ cellent aulo- e favors b cone
'tuchereontmonly : “Athomo.wcdther:' " -
for the bridge mix and - Shreaten him by turning - N
the punch. To tell you the off ‘Laverne and Shirley’. - °
_ tyuth,’ [ can-barely re-  Of give 'Im,a rap. Trans-
- ‘member when objectives -* " lation: Motiyste him
 ‘Weren't ‘beck to basics, .” - through fear or eliminate
.classes “structured, "‘ an electronic visual com- ,
- tuchmlntuinsandln- pletely.” -~ ‘=
" teraction didn’t sound - i
\‘ ‘., B
. .‘.-'C.a ﬁ / .
A e .
y » s
“ ] b
w. " . ":'..‘. ﬁ e
1) :.:.- s
’ s . - oWy )
. {éu' M . ,;
ORI
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‘. - Pnocanumas roa mvonvmc pmazms IN SCHOOL |

3

, a.v'i‘itle I _parent visitation/observation program.

‘7-.

. Thiematerialis intended tbdescribea.way
in vh.ich t.he prihcipal can work with the 'ritle I
PAC to desiqn and. carry out a. Title I pa.ront
visitation program. ; '

'i'he Problem According to ata.te guidelines,
two of the £ou.r major pac tasks are to: (1) review _
t.he needs as:asement and maka recomandations paboutv
futura Title 1 prograns, and (2) review the Tit;l.e I '

- a.pplica.tion for next year (The other two tasks o -

are to review t.he past yvaar s Title I accomp]:ieh-‘
ments ‘and i:)ecome familiar. with thie year's program,
a.nd to organize the pac and tau.newmambers about . |
thePM:andTitleI);" } . .
-'As has been repaatedly pointed out, one of the -

biggeet problm ‘with Titla Iis thnt it is 80 da.rn

- hard to get people interasted., in serving on the PAC- ,

"'-'_a.t all‘ LTitleIprinoipa.l reading this material ~ = :-,5

might a.sk, "Bow am I going to get a"nonexistent PAC

. to design and: carry out a’ Title I visitation program?" :

The next queetion is,'“nowcanthe PAC oa.rry outthe - o
tasks of reviowing “and making recomendations a.‘bout o
t.he neods assessment of next yaar 8 a.pplioation it
. they've not- been involved in observing the school B . .
programs?" | & |

. So we' re ba.ck to the 0ld problan, "Bow to get '
the 'I.'itle I parant involved?" ' , '

-Alternatives: Variou.s alternatives have been

explored, including oonducting an open -house, meetings
tha.t inoluda a 1unch or dinner, iktviting parents to
programs that feature thair children, building the
skill of members to partioipate :etflectively, and’ o ' . e

SO on.

6 v ‘
_ These materials are about another ‘alternative: : SO

;. We .beiieve that such a program oonl(_i greatly a.ssist.

| 6.(‘),;"



o L L ' the. Title I principal in promoting an a.ctive,
A " o R _grawing, functioning PAC. It builds and expands the o
B o T T knowledge of 'J.'itle I parents to ‘participate effectively' :
S o in the major taeke, reviewing needs assessment and the
. "ritle I epplicetion. L
' o Some o£ the uteriala mey eppeer overly simple. '
' ' " ‘Others may seem to deal only indirectly with the |
problem of program monitoring. It is our belief that
S in working with Title I parents, typically the edu- '
% - . cationally and economically disadvantaged, it is
FY¢# 7 necessary to start with the basics. That is, you
| ' - need to get the parents into the school and involved

-,.: o 5‘,?'

oy L;%e ', 'J.‘he £o;"l:l' ,' ing materiels present guidelines
an‘dwuggeqtions for ways to develop a Parent “Visi- |
ta.tion itogre;n,, It ‘is oor uotion that tuis can
hecome a PAC project wfth guid’anoe and assistance | ,

: £rom the principel, but with primary responsibility
falling to ‘the PAC manbers. ‘One PAC member is all
you need to begin to, use this materiel ’

A ca.ution a.bout u.sing the material. At several .-
o o . 'points, ‘the parents are expected to interact with o
N BT '-tea.chers. '.l‘he PAC members working on this project -
AR S  should be eware of the advente.ges o£ working '
collaboretively with the teachers who will be ,
involved in. the p(t\vject. Enoourage hoth your staff

and the parents to work to eeteblish a give-and-ta.ke '
: epproech L I S
- &
NE .
¢ e <
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Aruitoxt provided by Eic:

.Pu.rposés and Value Involving

Pu-e.nts :Ln Observation Visits'




- 82

b

ey

' w. el
 involved and reasons why the school staff might oo ¥
value visits. A _ S | Bed

'l'he PAC (even a one- or two-person PAC) L

Purposes and Value of Involving Parents in

-_OhservationVisits R

o~y

IE. is useful when planning any activity to

focus on the purpose(s) of the activity. We have

generated several reasons for involving parents in
observation visits. ‘We have clustered them according .
to reasons £or parents to value this reasons for
students to benefit, reasons for the PAC to be

Parents- : . .
, ,l.‘ Become fami}iar and canforta.ble in the school

2. k‘ave ‘the ‘opportunity to see their childr in
i the school énvironment o , E

fém involved with their children's education

4. t Title. I teachers, adninistrators and '
staff : !

5. Gat to Kaow other parents of 'l'itle I students

- 6 I.earn' al:out the current Title I. progran 1

7.., -L&arn some o£ the language of the school -

. 8, Become better prepared to participate in

reviewing needs assessment. data and 'l'itle I
application ' .

1. ",‘Show o££ their school

r

- 2. _Denonetrate reading, writing, math and other T H

. skills
. 3. ',Display their work |
‘4;.' ' Show off thei.r parents |
A Introduce their teac}e(s ‘a.nd.-'-'frie.nds:'

(N

1. ‘Organizds a meaningf&l and worthwhile PAC

L _activity

2. Builds ownership of the Visitation Frogram

3. Builds interest dnd support for the activities i
' of the PAC

E 4. Introduces 'l'itle I parents to others

| 5. . Collects information ‘to use in reviewing the
o needs assessment and evaluating next year's
application



..‘g.!‘"‘.‘

‘i;f‘?- ’

L]
.\*X
.

e
L %es

'.visitin.gin'reams. R o
to have every Title I parent visit the school. - If ' | ~
'mvolved in the Parent Visitation Programt. 'i'h
- parent visits are planned for- 9201198 of Pe"‘:’Pl;_

reth.ei' *tha.n single individua.ls.

: with theixr’ £riends and build new acquaintances

""‘f'mong cther people like tbemselvee’. . People talk |

e more freely a.nd comfortably with pthers thOy pe.r- R
- “ceive’ to e 14ke themselves. " - Visiting in e \n

Bl

pitle I Staff (administretots, coordina.tors, etc. ) _' .

) 1, Gains ective, meaningi'ul pa:ent involvement

' 2. Shares information about the school and
. '!itle I program '

°

- 3._ Makes parents feel comforta.ble and welcome -

in the school -

4. Builds momentum fo: easy recr;ﬂtﬁent £or
next year's PAC | .

5. Inp:ovea school-commnity relations ' '

..-..‘ ' '_ . . o B S -
-‘,_:." S X !

2I.;he -goel of the Parent Visitation Program is

at all possible, everL'i‘itle I parent should h_

chance o£~xeaching ‘this. goa.l is inc:eesed 4

From a pa;ent s point Sf. view, the advantages"' |
of having ‘team visits are thnt parents can oome P

build the individuel's sense of inclusio o ,.belonging. ‘
By having severel people visit at the smo ;time

you increase the chance for common needs: a.nd solu.\tions

to. common problems to be identified. T:anspo:tation

is easier to a.rrange if you pla.n for team visit.s.

From a principal s point of view, the adva.n- - B . .
tages of team visits inclnép the fact that it will '
take less time. Also, by inc::easing the number of

- eyes a.nd ears in a team visit, you increase the

number o£ points o£ view tha.t get reported about
the effectiveness of the Title I program. More data
gives better gtounde for decision making. By e
including a number of people in the -obcervetion,

_you build a spirit a.nd momentum that can be used
when eetting up next year's 'Plic. 2

83
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e Finany, when people visit in'a teay and ha.va e
. 3'- " 4..an opportunity £or infornnl counnunication, perception, o
B R .,comprehension and memory seen to increase. Besides,
v P 'it'n just more fun!. '
4 - . éomider the foliowing criteria. when identitying

. 4 the tem of parents to come together to visit the :

‘o Pa.rentn whose children are in the same clus RIS
‘ g o People who live in the same area and can arrange B
' transportntion together i _ AR
) "o"People who -already Know each other ' A ‘
) - - o A mix of a. £ev outgoing people with a few
e . - . S -shy onen R e,
S _Mix people who are alrendy familiar with the
Tl T - ‘8school’with others who have seldom or ‘never . s
S T beenin t.he school ST e o ' . .
B Select:l.ng aT T:Lme for the Tean visits
| | " . vhen'the PAC considers the time to schedule the
-, S parent visits, they shou.‘l.d ask themselves theae '
. ' queetionsx : o _
. ‘ 1. What are the optione? . o - =
o 4 ’ N - R ¥ ALl parents visit in a feéw days T
o o Lo - . b. Conduct the visits in. one or two weeks
{ P fjm--i‘v- | .. e. Have: a faw people visit every week 4 c
‘ d. Visits on;y in the morning : - L f ’
e. Visits only in the afterncon o
‘2. ‘What are the. advantages/diudvantages of ,
e : ' vieachoption{_/ ' . i
v ! e o >'3.v ‘What ,is the PAC’ planning tem s £irst and =
o A ¢ second choice? - e
) ‘4. Present the preferred ‘time to the principal
o : L . and Title I teachers whose ¢lassrooms would
' ‘be visited. Negotiate a time schedule that
. : o best’ £ita everyone 8 needs. ; .
g
ST T ,, ,.
- : .
. . . P




..lpl- a cohadine - . R \4 e P SRS
o B 'rh‘ umple schodule on the next page?n " e S
'-""-h.uuduaguid.byyoufozstructuring
‘ 'visitauou * We, have 1ndicat0d ot only the
L t-‘!no and the pla.c., but th. purpou of. the

S Lo activity and resources you night considﬂ:

~hav1ngonmd C T

v e .
Vv ot
. ] « . f
. ”
. " ‘. - (4
- 4 . .
oY ‘.
1 -~
S © S ; ...
£l e L i B . -t
: X T
8

; ' .
R i .
. P
1 . .
* . f .
i ’ 4
_ ".’ - T . - 0
3. f L .
.~ 3 “.
¥ N + Z ¢ v v
-~ 1
- - '

t

. 1 L4
N 3
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B )
-
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! -
.
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Aruitoxt provided by Eic:

.

. SAMPLE PARENT VISIT AGENDA

¥
£o

R

Al
4
S -
-
o,
.

- )

'| sunposE

-USEFUL RESOURCES.

10-20 min, |- 1. 10
' 2. 10
. T

.

réview plans for the
visit- ’

pick up materials
revisv observer .
quidelines

4. Answer questions

T

)

2.
3.
4.

Coffee S
Maps of the school ot
Names .of taachers and ot

othar siqnuicant:

Gymmasium, . " | 1. To
icafetaris,. - »

15-30 min.

boeou familiar wi:h
the school
lsarn.about lchool

' resources
‘build a fesling of ~
ulpotunc. .i,nclnu.on 5

cbserve a'!iﬁh
p:oqru 4
observe own chudnu

'in school. o
neet teachers and -

othar students -
review Title I
materials :

collect data .ﬁo .vdu-

ats Title I program

.nmup'u. or  |1.70
Title l :

, ] ,coo:d.uu:o:'
. . ’ otuc. DT - P

talk about the

" observations mads

during the visit
return data forms -
creats a fedling of
importance, valuing, -

B appncuunq parent, -

anolmnt

1. "c'outozubl'.

2.
3.

conversation _ ‘ ]
Refreshments : I T
Evaluation of v
mg lchool o
viut .

o

. W plnnt: uauz 'L hour . '
. ani.aua pmnt tum 2 hon:s, 20 mi.nutu

’M.Lni.m wincipal. d.mn 1/2 hou:

: ,mmpzs.mm:m. J.hou:

bzqdiclul a snpl.. 1.- includod in :hu pack.: of materials




,bY;._‘telephone.o: in person. '-w:itten material :I.s often ‘ I ST
'._'.ignored bocause 11: doesn t ca.rry the same message L ' L : . 2
- o:E :I.n:urutandcgring thatapersona.l phone call TS '

. m__'uo th:ee ;ltaraativu f.o: cox;ducting\tha‘_, ‘
s phm invi.ta.tions: L :

i - - B Y
SO Jz Pm‘{lmingmmbersgetaliat of- names S o
.7 idnd phone Humbers 28 op A Title T paxents, divide up e e
PR thelist a.nd plaan tha calls. "o e e S e '...f-"
#2 PAC planninq nenbcrs solect thzoa or rout | ' C
'J.‘:LtIe x parents who' would be willing o belp with -
phonihg A}k tlg,eu threc ‘of .four people to be .,‘j B T
""hcst.s" £or the_ pa:.nt Vihitation.' The. 1;;:}6:: who | S
_ph'cnes '!itl pa.rcnts will be at: ‘the" school to ' e o
gzeet thm when they aqna to vis:l.t. ‘ o E
' '. . '_"'.:Tolephpno tm ' If your P(Ac planning team L o
is Yezy kmb.ll, have each one ‘of them caﬁ enough R
. peoplo to maka up one’ visiting team After conducting ' ' -
- the parent visit. ‘ask. one or two o! the team members
e fbecom"hosts for the ‘next round of visits. Repeat = :
B ':;”.“_.tho procaé -"ﬁ'until most 'ritle I parents have visited '

-

e

The chu't below identifios the items to cove: = T L
- in the phone call an# givas a sample-éom@rsation | ; C
0, use with: kids or pa.rents who feel pa.;td.cula.rly o g.,», BRI

unusy a.bout telephoning a stranger. a&} _ R Q;"» T o8

a

CevelT




{,.'('

- 4.

'-'1

2.

3

Date and time |

‘Items to ‘Cover

. Identify yourself

‘e

Reason for the call

. C ..
A

Reasoﬁ why your vis:l.t is
:meo:tant .

:Alternative date and time,
K :Lf needed ‘

'T:ansportation
-Parking

Front' entta.nce

o or place to meet.

g,

Smnmary'(-,

R o PHONING PARENTS e

Hello, ‘my name. is )

- Advisory Cpuncil or PAC for short.:
: tl'hs point you can explain brieflx what' o
. PAC is.) , . :

- The Parent Advieory_- COuncii and"-' ,
- " {principal) the principal,' would like -

 be able to visit the program and let us

WX

Samgle Conv‘ersation ’

-pa;ent with a child in- {(name of school).
1'% a member of 'a group called the Parent
(At

@ -

"to invite you to come and visit’ gson or
daughter S name) '8 school. ;

(Student 8 name) is in a spec:.al (name of :

am) program and we would like you to

know how you. feel about it. The. wvisit
would take about xﬁ,i.ll in t:!.me). ;

<

"'I hope you could come to school on

. (cgy of the week) at (t:l.me) to meet me, 1

-and (the principal or coordinator), tour '
the 'school building and visit: (student) Y
(T:I.tle I programL class. '

Could you ma/ke it then? a

Do you’ need transportation?

3.

0.K. then, (parent's name), I'll plan

Iamalsoa, '.‘r'

'to meet you on (date and time) when you -

ccme to visit the. school.

I'm very.

happy you can come.:

'Bye..--.

P

oy



. !ou may wa.nt to ma.ke g ha.stex églan for
pa.rex'lt vis:Lts._ ;include t.he information 1isted

. Wone . e

S B i

—a

o s

WHo is’

o L 1 Tinie o : Place

. " ST L
& b&te. ‘f\ ; R ) e
8 gl A
Eost/!rostess-‘ oo -
b= A .tf b S 0
_'Student Host Qé" Hostess: '

Loal

Phbna T _"_ﬁames of

Names of Visiting‘

.

':.-i@gpox_xsiLble for transportation? -

;;-égpg;zjz;ible fox.' child caxe? et

@?f
[

s Time of‘vfsit,_f

- ¢ Grade

Person in Charge -

gortation

'5as Thifhperson
‘Been-Consulted
"About the Visit?

Needs Trans-' '

|

93

R

. i{?



ST A S
Lo & / R -Guidelines f.or 'rit!s.e I Program Observation » o “
N =,:;{‘;ﬁj;%§; Bl :,(Pfincigal) 3 X s, :
- e e - %Sin some of the parents visiting the school
IR P ER 'Qﬁ_ -'-:-*nuy be théfe for the first tine and be unfemiliar B
5 o P 3 w:l.th educati&ese, it would be helpful if the ' o .
v f« o % incipal\q\i:itl* I cooniina.tor could prOVide ¢
SR ’ ' ;g,:.'i j“.' ' 3 itors withsa brienf stmﬁary of the, Title I program '
e . a.nd m suggestions for w t to look for when they . L
ceen s e o Vig}g a.nd chserve. the clags.| A one-page handout iy I
e S . ' o might igclude. . S R & . »

T ) ' -
_ S e 1,_ '.I.‘itle of the, cléss : P
oL ¢ . L . Re R

E2 . o * R ﬂ ) Instructor s mmg ‘ . | ..
- . TR q_i S ,Names of .1.Lss:l.st:a.utsfJI L _ R
s 4 IR 4., Purpose,of the class . . o . o=

A ';\‘:.‘ Y # - Teaching stra.tegies being used

[y
F

PO

. ) _ 6. Special equipment T A
IR mv.\ St:engths of tue class © - v |
TN % Potential t:ouble"spots @'5» S e

' 9 3Sgecia1 Vocabglazy o ® )

AR RTINS ©10. 'BSM this clags rela.tes to uin?iormation SRR
* S 8! & ~gathered in.last year's needs assessment.& SN

K (Havé- n&ds assessment data available, in” @' - .

e a.ﬁunde:standable ong-pa.ge summary forxn,&) '

&, RS | R
e T @Fmigs o tgkror R

DR P A AR @ o 12.._:‘ gﬁstions for-a successful vigit ('see
R e % sampln on fo]égwing page) L

S
Ar ke
Ve

)

g
R

G
-

YIS

L




- e e €L o )
| ouwEwmgec o ]
L . ) * ~ ,
. e ) sooez:s'nons moR 'nm I PROGRAM OBSERVERS (PARENTS) _ )
Lo -~ X y . .
" : - The fouowing tips @:e intended to make your visit- at the sqxool
g pleasant ana produotive.' We hope you'll feel oomfortable and enjoy
) your visit. ST v
e l Be fri x Sohool staff are glad\§ou ‘ve ta.ken the time
S ° T e cohe and visit, tho school., 'I.‘hey u welcome you._
o 2. Ask questions. JDon t be afraid Eo ask about people, material
e oo " or aotivities you don t understand. We may not always know h
s ‘ . ) N ; the answers to ybux: questions,,,and we'll® do our best. to
RS ’ - explainwhatweknow ' ‘,ﬂ‘-.'\ . SRR \
) 3. - Ask "What do you mean?" Scmetimes we use jatgon fo;g_et
L | - that others have 1o way,of Knowing what scme of the words or’ i;
.J ; | ..‘ o abbreviations mean. Stop us when wqgslip into technical ' 5 ‘
F T R '_ ta.'l.k. Say, "Wait a md.nuﬁe. What do you mean?
i . " 4. stay on schedule. 1f you re ex}.‘_:ected at a oeztain time, ’ . ._‘,_Jl
“‘f&, - s ’. . zewthere‘! 1f you'll be late, let ‘the people expeoting you . g
FO A L
C : i 5. En;oy yourself. The school belongs, in part,.to you. -Enjoy’ .
. . 1 "x»° ' . youx stay while you re hers. We encourage smiles and good? /
- ;-g;'f. R : A - ~will. Have a good time- and, pass. it aloug. ‘ . ' .
e W . ’l L 4-:%“._? . - | s s | | o ° '
\ o . ° * . - » 2o o
61‘#' o . ﬂ - ‘_b-‘ ":'-.. . “'.- /
° | - e e ' e
i ‘ 'é 'c-.l T . ) LI
4 . - T G
s g : . -. . - .
) ' T ' N - ' . . ; :j',l __7—
DR U L B o
e 'L'.,» — : — ' T .
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TOWEWTHRAC R

a lication.'
2pp

Teacher . =~ - - .

T

P ‘scsoon'.visrm'rmu OBSERVATION INSTRUMENT

Y
-

EEEESEE: " Two purposes of this‘questionnaire are- (1) to get Title I

'parents' observations about their children's classroom and (2) o

establish two-way communication between Title I pdrents and the school.

Use.‘, ) The information will be tallied by the. PAC, summarized and
given to the principal, Title I coordinator and classroom ‘teachers. It

- will be reported at the PAC meeting. Some of the information may be

used . to Plan next year s needs assessment. or to evaluate the Title I

‘ P

Directions. The £ollowing statements are to help you describe the Title I
-r’lassroom'you visit. Mark the statemenﬁ”to describe what you see or feel.

. Read each statement carefully. if it describes what you see, draw a
r;rf circle around it. If it does not describe what you see, cross it out.
.fIf you are not. sure, just pass it up and go on to the next statement. R

o

Ay

1. The room is pleasant. R
2. Studant vork is displayed.  ©
‘ 3. 'There is a feeling of ordsr.'-‘{p

4.f;Chairs areznized for the' comfort of the student
- 5. B hting is good _ ) t
6. gThe temperature is comfortable.-'

o By

.

f" N



13
AL

- Students

OBSERVATION. INSTRUMENT (continued)

Matetials : : i
7.. There are extra books around the room.

8. There are interestiug displays, such -as £ish tank, rock -
-'collection, pictures, etc. .

: 9 - There are snough materials for all students.
. | o e e
~10. My’ child seems to enjoy the activity I observe.
 ~. 11. My child participates. :
12, My chii.d seems to understand directioﬂs given. N
. 13..‘ Rulss are clea:. (To me) oo ©
14. Students seem to do what they are expected j:o ‘do. , .
15. Students seem to like.this class. = | D B
. 16% Students work alone. - B ;
17. Students work in small groups. — , | ®.

Mx'se'lf | o ‘ B ~
'18. I th:Lnk I would like to be in this class.
: '_19. I feel welcpme during class visit. ' }

O

Comments: - - , _—

4- v .
®




SEWITHPAE oo o L

e - “ ’l i . ' .‘.'.-.:".-.;.;‘ .., .,'.._._‘.."I-;: ...-.' | .," } I." o2 !
) . * u- .' :\ - '8 ’ - e :. \":.’u'
" v \ AR A .'_- ~."‘:-_.. . J;‘ ] I ‘.' :
EVALUATION OF ‘THE PARENT SCHOOL VISIT =
. R - : Lo _'_’_ i ' .'. LY -. '
1. How do you feel about your visit today? %' 'g ..
e | ~ . Q" K ..7,' . - R : O S

N Very S
\ - Disappointed

e

vister b

’ - K

2. How much did you' 1e;u:nfrom you:c

s

Lo

LN LN

2 3

' Very Y '
Little LT

. 3. What did'you like best? |

ERI!

Aruntoxt provided by Ernic [N



Using the Infogation 3

'

»paran tt% wex:e inyélved up-t

o,nd,-' ji:@ - %in '.L'itle I activities

;:3_ the gtebsi 9£ the p:oject 'so they

i e i SR
gthss an ,__eaknessos of-the &oject, ma.ke g 4:‘ “ o

§§est,ions-:..;_for mdi:aauon%g chagfie. "2 o S

S o ; eport is that it hel . . e

rJ’f
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ERIC

Aruitoxt provided by Eic:

.
TO USE WITH PAC

aca

cdme.to~agreement about the content of the report.
‘outline .for a parent visitation report.

SAMPLE OUTLINE FOR PARENT REPORT

When preparing a report, it is a good idea to use an outline to

Below is a suggested

CUTLINE

l. Who the report is to- 'ro:'.
FROM: Title I PAC
2. What the :epo:t'isebeu:_ RE:

a. mpuzpouotthe The purpose
:epo:e: i the px
‘to inform '
to decide
:ep:obl-lolve
to make recem~
mendations

recamandations.

" b. A ducipcion- of the Descziptian of the task:

N

c. Procedures used . Procedizess
ry cut the task
e completed viaies, ‘2/12

. acceptad, 2/20-22

in March

. ) , YT

1Instmen:.
- s .- Data mery: G,
e T T L

T 2

Pty

SAMPLE REPORT

Principal and school staff

_ Title I Parent Visits

this report is to inform -
and school staff l.bout
Title I visits and to present

r : .

3

'!ophnnndcu‘ry'
) out a Title I Parant Visit Program as part
- ofnon:l.to:i.nq che achooly:ogm P

-3

1. @t vich p:‘.netpu to ph.n parent

) : . : " 2.. Planned visiting schedule, 2/13 \o
. . . A - ' : 3. Presentsd plan to teachers: mnduied

‘4.‘:nvitedpe:enu. 2723
S. coadncudmitl,htudzndveek

6, Collectsd and suzmarized data !:an
CE ‘ Cbservation Instrument, 3/12
Bl BT B . . +7. Presantad data to PAC, 3/14 =
; " o . : - Be m-:lmmuons u:f.edbelev, ce

Ruu.ltsx 3mc phnnexs auxmuu Juu
Smith, Hilda Jones). 25 Title I parents:
. scheduled for visits. 22 invited by Phonel
"7 . 3 unable to reach. ldpe:enupmicipeud
in Parent v1ai:. 12 eenpleud Ohurvatien

.

—~—

cLoa C (!mintzencbsezvadon Inat:umnt)

g

- .108,



. The ptéiriou’é material on visiting the ' | -
- ‘school was 'desigized to give you' scme hands-on. :
ma.terial to use with the PAC to make monitori,ng
_ . tho 'l‘itle I program mo:e meaningful. The
T mterial fo‘llowed a ‘sequence similar to the
| problan-solving sequence.'

Identifying ‘the Préblems’ ‘the need for more
. - pa.rents to visit the school L s
N ..Sea:ching for Alternatives: teaming for
- - ' visits) a pla.nned ‘agenda, etc.
'-'.Planning planning sheets for the visi-
. tation agenda L - o _
. Carzying Out the Plans:  this occurs when R S
- the parent visits the school )
- -.Assessing the Results: feedback forms,
- o evaluation inst:mnents: parent

#::--

. : We hbpe this mate.ria.l will be useful . . - ,: e ' 2

_;tnycuandserveasaguidelineformaking ’ ; '
e K school visits more useful to: you, your '
AR - '~_\*. staff and, parents. _

‘.,“
e
=

- .
£ d
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Planning and carrying out a needs assessment
is the first step in most systematic problem—
solving processes. - To adequately assess needs it
is important to include those people in the ne % R
assessment who will benefit from any solutione ‘

that are chosen ae a. :.‘esult of the needs assessment.

"For this reason we - advocate having parents involved
“in developing and carrying out. tht of the Title I'
- needs . assessment. o " B .
'i‘herefore in this section we will outline a
sequence of steps of a needs assessment -‘and. . )
‘present seme guidelines £er preparing instruments '

that you may want to ase with the PAC. _

The fouowing eleVen"‘"planninq steps can be

considered £or preparing* Pnc volunteers who are .
interested in designing and conducting a. needs
lassesement.. !ou may’ want to review the list

g "with the PAC chairperson. B e

| ; . 1. ‘PAC members decide together what they want- %

to]cnow Dotheyhevealistofafew

' (3-6) priority items of their own that they o

2

" want: ‘to check, with tl?e comnity? o

2. PAC members consider and decide if they want r |

- identical information, from the parents and
" from the s:tudents or if’ they want. somewhat -
. different information. It helps to clarify

‘purposes by asking how difterent information(

. e . R : . : Do —

ol

: . o : RO .
W - PR . R Y e,
B e X
e RS

1109 o




B I 3. The PAC identifies the .kind of instruments -

E o L . required for the kind of needs assessment '

I the group wants to do. . 'l‘he differences

’ - " " batween an’interview schedule and a question-
na.ire may require explanation. -

e 4. 'rhe PAC decidee who will build the instrument o
T S “and-who will receive skill training. Perhaps - ’o
, . e ¥ . the e PAC would like to attend a meeting . . ’
Gt U7 where eeting/end"cesting qu@stions are
T ST .covered. . y/ﬁrheps a. task fbrce of two or
‘. . three persons are interested. . If some -form
e Co "of interviewing is tc be done, plans should
“’, v 'be made for as many persons, as possible to .
. practice interviewi‘ng. C . :
o B { '
AT ) 5. SRill training ca.n be provided by the pringipnl,
T, ., L. g ‘with the assistance of any people who know. "
S A about the topics at hand-=-a math teacher,’ : s

: o L a counselor or & parent with related experience.j °
R R o 6. Sample or prelimina.ry questions are conetructed..
RPN Srcoo o+ 7 .. This mdy be done by members of by a task force. -
R O "' Assemble the sample- questions into a sample [
o . . ' o L o mmto SR 04 o . . ail . i ) . e . ‘,.~

. L T '.l'lie sample inetruments are tested ina panner
SR A . as nearly like the. way they will:be used as . : -
T . -0 . -possible. ‘If they are’to be uiled or distrib- - . i
7, uted, 'questions need to be tested by-having . . o '

© ?°  a fey perscns attémpt to write answers with
S '+ 'no.ghidance.” lftheyaretobeusedwithan ¥
o e e T e interview or in a group meeting, test them that
L : ‘ C wey even though the: test may: involve only a.

smell zrole play of the situetion. SRR }'

8. Informetion £roxn the triel of the semple e ®
queetionsocan be’ tabulated and sorted. This _
o S Lo . will give the pa.rticipa.nts some idea if the
R '~ 7 construction'of the instrument really gets

J .o S the, informa.tion for which it ‘was intended.

©.9. The dete reduction procedure can be Pla.nngd .

‘ .. is revieﬁed. o

8 As mentioned earlier, if inter=
-" s to be done, many people will need R
_"1ved to cover -the. comunity CL LT ST
aly. All peoplewho will help are  ~ . ...

1ikely to do a better jcb if _they receive
. . “scme training. 'relephone survey, recording

® 4“‘?’ e ‘.

et
~

o

N v - - N . - N Y . T
:




‘of information. :".':om‘disoussionw éroixpe, _
and other techniques are a.ls,o ‘most success-
ful if the people to be involved can practice

what they are going to do. ‘

I step. #l of thia sequence we sta.ted tha.t
tho P xniqht want to identif.y some: terget needs
The followinq materia]. can be- used by the PAC- et
a PAC meetin_g to condﬁct a mini-needs assessment
to identity those target xneeds

w . = .’L

<
) - A
LR ] N
I .
«
»
- N
. A,
v
) . :
. - [y
- i
. ' )
v !
-
'
ki
. > .
s
. o °
- “ i . :
v - » : .
. y .
L4
‘., - .
.
PR
! MY
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et
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L S
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Aruitoxt provided by Eic:

ERIC




1.1 USE WITH PAC CoTT e ~

HOW TO CONDUCJ.‘ A MINI-NEEDS ASSESSMfmT

'rhis ectiVity is a semple needs assessment done with any group of persons
who represent a 1a.rger group. .The mini-needs. esseSsment often forms the
basis for an expa.nded needs a.ssessment. . '

Any group polling method can he ‘used° e g. ' questionnaires, interviews, '
epee.kups.' The method described. here, a form of speakup, results in a
prioritized list of “items. ' : .

g Step 1 anh person writes on a piece of paper or. 3x5 ca.rd ha.s or

- ' her primary concern about %he topic‘at hand--schools, health -
-:8ervices, etc. It is permissi’ble to write two concerns if one
cannot be quickly selected. (5. minutes maximum) °

Step 2 ‘Pegble move into groups of three and share items. y m‘;ter a few
minutes of discussion,. they build combined 1ists; "of their top
three items in prioritized order. (10 minutes 7 :

'Step 3 If the group is made up of 18 or moréy two smallgroups -
meet toget.bfr sharing- their lists,, building a comBined st in'

~

K

. - prioritized order, and eliminating duplica.tions._ K‘J,.S minutes - ' v
ma:::lmm) . ‘» ,, ) ,u ~l .
Step " 'l'he leader .and recorder a.ssemble the. gntire group.. “They ‘then -
o solicit and record “top item from: the first group, then the
top item,’ if aiff , from the second group, until all *items

are’ covered. The. £ orting .group must agree that an }telh is a.
duplication beforedt can be. elimina.ted  Items should be
recorded where all members c:%n" ae -,;:.hem (15 minutes)

_Step 5 Time is allowed to discuss; a.n
« (not for evaluation) (5-*}’_",_
" Step. 6 at this point, the 1eader ! Ses the fact that a rough
' priaritization eXists in the list as it now stands. The group
decides whether to do 2 more detailed prioritizatibn.

Step 7 If the group wants to go ‘on, each person lists the numbers of '
all items on a piece of paper -and marks each: with a score of

1, 2, 3, 4, or 5. beside item numbers they feel are the top five
' items (5= top item). _ The leader collects. these papsrs..;_ .

-Step 8 The group ta.kes a break while two" or more volunteers write down .
scores fog each item below the. item number (read all scores
"~ from. one pager, move to the next ‘paper). The leader: adds “scores
for each item and ;:rea.tes a new list of the top five items, with

»

the highest in first pl‘ﬂce. I : B .
Step 9 The new list is posted, the group reassembles and discusses it
R briefly. !' . . : :

Ty

...'-—-‘J"?‘

-, K Lo

Y I . E . e. . ‘V~. . 113 o
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'cous'rmcrms Quss'rmmunzs AND mnv:zws

| | If the PAC has decided o' construct its own |
e questionneires and interviews, the following . o

| s "handouts ma.ybehelptul. The first handout j'."‘ SR - o

RS _V ' deals with a set of. procedures for designing an - » -

' ‘.',_-instmment, either an interview or a written oL ST 4

. 'A*.-questionnaire. The next two handouts identify
1-~’strengths and weaknesses of interviews and

| questionneires and give some guidelines for

"-,.v B t

development. o _ o

I o . The' fourth handout identifies scme errors . . e

L e coimon to interview and questionnaire IR o o IR “ -
. . ) - _cons ct:.°n- : :__ s e o N  .‘_ . E

!ou ma.y either distribute ‘these handouts L ‘ o ,

'directly ‘o the PAC ox: to the task forcevworking T B -

on the needs assessment, or- you can use them = ;_«-r—f'

S e el
-

'yourself as guides for a. discussion with the
. . PAC. o g . i . .. - o - ' : ' ._. » .-‘. ) . Ce
L _ Two va.luable resources ere.also availa.ble i ' S
R to ‘the Title I Principal _ L
P EEE ' . 1. The Parent Advisory Councils in Oregon R '_ o 5 . ,
' i contains a chapter, "Overview of Needs _:' B A

FEPY SUC IV S

G w77 hssessment,” (p. 182) that has many useful S
S ol Ty '_'~.'procedures and instruments. -
,, o B 2, 'nhe _ogreheisive Student‘ Needs Assessment
Toeeo _.puhlished by. Portla.nd Public Sch.ool " . -
4 . District ¥l has,a wealth of information o ; e
o - a.nd eveluetion/needs assessment fo:ms N . / '

P ' LT To a.yid duplication we hav: ot reproduced

E o “ ‘ _i.nStrmnents from either of e sources. o s

r R ) Ny

L/
| . aet . . B




- After the focus of the data is decided upon, instrument construction can

TO USE WITH PAC <= Te help PAC. develop questionna.ire for needs N
L : _ assessment Ce g YL B
: - R
cons'rmcrme QUESTIONNAIRE‘% mmxvmws R O
'rhe first task for a; group constructing a questionnaire ’d!!ﬁ'ln interview T o¥
cide the topics of the questions to be ed. The results of - )
’ orm_' session can serve as the basis for generatihg duestions.; 5 .

.4\

s

v

-

".‘ To develop or improve skills in instrument construction.

’

®.

‘.,

B B "_‘b Divide the group. into t:ios.

'4 o 'Distribute samples of various types of

ot 'issues from a pre-existing list such as a brainstorm list, SF . m,.gy
have. all groups work with the same broad focus.g o .

estions:- 'i'ﬁ‘e mst helpful
are "rating™ questions, "pu&oritizing questions, open-response B
_rquestions, and multiplevchoioe questions. ' , .

o <Study the" samples, then individually try. to write one’ question about
ea.ch topic in eech of the sample pa.tterns.

l

‘o Share your sample questions; discuss which - style seems to. work best'\
g for eéach topic or. type of information wanted. .

Have each trio ta.ke one or more iﬁees L

e Jot down the’ insights or agreeﬁ"ents you rea.ch on ‘why one kind of
o '_guestion is better than-another for ‘one. or more kinds ‘of. topics. ;
List pitfalls of some methods.' - ' P

. Work together to gonstruct one good question for each topic. o T

‘e Ina. Jarge group, ha.ve each: trio share ideas about, good, q'gestion -

: formats £Pr: particular types of ‘topics. Have a group rec ler’ -
write these where théy can be Bben, eliminating overlaps : the _
groups. - Share your "best" questions-write these on a bla.c jhoard

‘or. newsprint 80 theggr p can see theq together. S ‘% o
° DiscuSs together how" the date fro:n ‘the various types ;pf! questions
- would‘look. ~“Ask yourselves if th& data would pe clear.. Could it
| be intetpreted? Could youi'ma.ke reccmnendations from fit? P
© e 'Review the work to ¥8, point--is there a good question, for ea.ch L
'~ topic or type of da.ta ted, or: is more work needed? ,';4 '
R Decide whether tov continue o work in the larg'e group ox to turn
1 all work done at this pdint aver to a small ta.sk force f
| . completion of a- preliminary instrument | 2
N L 'complete a first dra.ft instrument-. o ﬁ’ . l’% N
e If it is an interview and conta.in* open-response questio ns;
. ‘develop some neutri!?é probes to be used when response is
o -.-insufficient. o w C
- e T o e e ' N S 3 shA . F
3 - . . . . -‘4 . ~’_‘4-',“.' v L . RN "~ L .. - 1 . ...-;.-_ . .
. - " s N ,‘5. - e o E S
' . ‘_’A ‘L . ."‘j;“: . . J lv.‘:: o . N
' S A . '.‘: . 3 . St . -. \ ‘ [ ) .%4 . 117;
. o - kY ¢ . k L0 T
A i iy - 84. Lo A% IR LRI
: e TR Tt N
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CONSTRUCTING QUESTIONNATRES AND INTERVIGHS (continued)

. e e A

. - . A . .
45»_ . T . ', . .,‘_‘ A . o .

(3 "Try out the instrument in circumstances similar to its intended

use. (Practice interviewing one another ) - o

° 'Manipulate the data resulting f%om the. draft instrument.
manageable? Useful? Informati¥e? .

e ‘Revise questions that are difficult to use or produce difficult
~or obscure data. . . -9

® Construct the final questionnaire.

o .

[
A

ko

Is it

v e



| < TO-USE WITH PAC--This q.a.n be ba'si's of ‘discussion on needs assessment .’
consrmcrmc nm-:svrzws o

Advantages of Interviews : "; S , : ' ﬁ
‘s 5.:' ' . ‘ .

, e _Response is guaranteed. L :
] ,o_'.,"'_'l.‘here is amﬂle opportunity to clear up miStmderstandings.
..e The in @ "e'wer can- essess ‘the usefulness and quality of responses.
T e ,"",e likely to reflect the kinds 6f information the
- p_Jwishes to get. .
e Verbal res)ponses tend to be more netural than written ones.

o Interviews‘ are useful with pecple who‘ do. not 1ike to write.
o The interviewer obta.irfs data when desired. :

Disadvantages of Interviews .
' e The interviewer ‘must be well prepared.

"o_ .Conducting interviews is difficult with widespread or large
audiences. .

o Verbatim recprdi.ng .nay' in
. :Getting together with peop e at convenient times can be a

.+ problem. . . ) . SR
.' -".It is easy for the interviewer and respondent to get o,ff track.’

rf’actors +o Consider in Designinq Interviews o . " 1.
L. Semeneing - hi . T |

The question of: sequencing items is ‘more important in interviewing

" than in questionnaires. Experienced interviewers suggest moving
.~ from indirect to direct questicns because jndirest ‘questions axe .
»less ‘threatening. 'Once the respondent is at ease, ‘more- direct
*questions may be posed. :

jording of . Questions

Questions -should be clearly understood by resp respondents. Long, wﬁ_—'

4 - plex questions and leading questions ‘should be avoided. For

' . ‘example, asking "What is your attitude towards vocational educatiorf?”

- is preferable to "Do you prefer vocational education’ to the ‘preseny’

:-.',';;,curriculmn?" T o .

~'3. Iypes of ggestions g o e 4 .

. The’ construction of questions for interviews is not much different .

., from questionneire ‘item construction. Both fixed-alternative and -

T ' .opeh=-ended questions may be used (§ee "Constructing and Using

) %\ % " " ‘Questionnaires"). -Another useful dol in interviewing is the so- | ' .
L . .ca.lled "probing question" (a question that asks for clarification)) .

B T LU S D AR

o
Q)



. fectly ckay to ask them AS LONG'
| THE ANSWERS OF, THE RESPONDENT., T,

‘The ineerviewer should also guard agg.inst expa.nding upo'n' res’pondentsf

‘4, .
.. .One of e most . ixortant task”facigg art interviewer is to record “" g
- faithfully EVERY fr
-down "the cotQ:ent" or the m;in points." You' wéuld be'surprised to
"find how mueh ‘is. %ost whhnevar the terviewer changes, . modifies

. or: interprets the responses. Faithiul recording is: difficult and
takes ‘some practice. Ao e :

o If ak. a.ll possible, records.ng should teke place imediately £o11ow-,
o ing the response, : The respondent should 'be asked to repeat some- | -
,thing, 3£ necessary. .Postponing - recording nearly always resultsl,

" in lost infotrmation and makes the respondent lose confidence that he|

.accurately. Of course, responde.nts

- - made to ensure that they are:fiot intimidated
o 'should not be used.

'Po: example-f'- R .. ;A,

Answer. I like ‘the idea. R SR
- 'PROBE: - 'd like to’ know more about your‘thinking

Other examples of probing questions wotrid be. e

i i

Primary Question'é . What is your dttitude tow»raﬁis'5
BT educat*on? S ,

on that . '.".

[ 44
o

Whet do you mean by tha.t?

'I'm not sure T understa.nd; could#u % S
. explain fu.rther?» _— L - L

g ’# o
WhY? : . .'.'4; : I ; v

- * . vhat is ‘the cnu;e'-gf that? .-
' . Do you have other reasons? # ¢ ° ' @
5 SRR ",' 'Anytﬁing else? s : y ., ‘o ?

These questions may ndt be on ;sinterv!ew i'tself ut it i's'peré

&
AN

a.nswers i‘.n such a way ‘thak new’infomati@a is %rovided.
. . .
Recording Datg. in an Interview '

RD ‘the re pondent seys. -‘It-is not -enough to jot

or she is being eccura.tely represmtpd

asked. 'This fizees. the. q'uestioner to’ w:r.'ite gives the respondent

more involvement. - ‘Also, res ndents may return to. previou.s es- | -

tions and elaborate on theiz weys a.s 'new thOughts occour. t

:Sometimes, a tape recorder canube used 86, that ‘the interviewer can’ |

full attention to the respondént sggd record the’interview datz
uld:be made fully aware thg&
what they are saying is being. recorded and ew\rery effort shaould b

tape recorder. If a regpondent is: uncomfortable, the recorder p

A ".\‘;"

Tk
S

4’1.'

consrmcmmc mrzgvr:':ws (conqnued) T

E QUESTIONER DOES$ NOT INFLUENCE

by -the presence of the :

It is helpf.ul to provide th.e respondent a cop; of the guestions being o

S L TR E S
o oy T T - G
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’ Disa.dvantges of Using_gpestionnaires . .(_ _
e O!ten, questionnaires are not returned.

.. How_to Cmsuuchuesuomkes ‘ ,
. The £ollowing sta.tanents are intended "to ] -

" which may be modified to existing conditip

aj- 'J.‘he estionnaire _ '

. .} 3
" . .. 5. ) " P — “.-' - ',' ?\ ' 0L ;r o ; . o,
TO USE WITH PN:-‘I‘his ca.n be the bagd.s of disqussion on needs 2ssessme:

cousmcrms AND vsmc; QUéS'I‘IONNAIRES h,
i : :

Ed

Adva.ntages of Using Questionnaires

Lol

. . wide area..r.-i - A .
L ' e Mey are 1ess costly than person-to-person
_,@ B &r@as. L . - . . ?:

s# oy

k . e Fewer persons are required @ condut:t a. g

tural areas, use of questionneires r
ess.’ tp use, a. cocmmon 1ang'uage...

' imper.'fonel. It is difficult to ¢

ey C : ‘.s e

e ',.mzbi :

e A’ mailed questioanaize may ‘be completed by someone other tha.n .f_:';-._:-r-,
the intended respondent._ A . S

is faced. with the task of helpidg a PAC to
Rather. tha.n being predtiiptive statements‘,,

1. Appropriatenus pf qgestio 2

1-N 'I.'he questionnaire" should be representative -ﬁt shoul offer
: the respcmdent a chance to address a‘ll aspeots of ‘the problan. ,\ ;

d. 'J.'he questionna.ire should be writteh "in lan je that. comm
* 'cates with respondents simply a.nd directly A.ny technicai
.. words should be. explained. B
e. The auestionnaire .should not. teqhest irrelevant inform;t v
. Just .because. you ‘have seen many ‘questio es that as %
sex, etc. ’ this does not mean you needj  information.
. ) . P /_\
- o )
. o : -
. -
8 8 ST -



Q

Aruitoxt provided by Eic:

: ' : gfto. the problem at
o hAnd ; ‘-{";kll requests, evea £or sanethj.ng as ts:ugple as‘the
* respondent's name, should he maﬁe explici‘ Co e

: '(12 .'AJ.J. questions should be phra.sed in a wa.y ‘that dg,gs mtf

: suggest oF :L:;fluence answers. S:mele'; fackual questions
.'wsbonld réquest informatio::. tha.t :Ls rgadély aﬁ*a:.la.ble +0 - §
tb.a‘respondenta SRR O

SR
h#-

"

‘ig.free-towrite any dnswer. FOr’ “exhmle:. "w;Lll e

o .

;x

o opinion o
C’hecls one of the above. .

:‘J"‘Advant%es- SRR , b :
2.‘.0 requnses are easy to classify
L da.ta a.re easy to mana.ge

e snswers are qsi.mple and factua.l

e g Ty e

PO

@m"ma“questions-nthose in wl};.ch the fegpdngeab ) ’...&. .’? .

yaa' pldasé describe your feelings abou@ '.l‘:u:l AR




3

‘f&"” :

i{"'r D

!":4

range of alternntives‘ ‘:-'ght;b, insufficient
the question suggests 'the""a.nswer

e ~¥'responses need careful nsi/deration to! yield
R 'desired infomation ‘and this .can’ be time

It may be desirable o start with broed, general ‘
‘questiens and then’ proceed to more specific ones..
:Other kinds- of sequences may be possible, but the
. rincipel should be able jo help the PAC with the
( ‘ ».v.'-mntter of sequencing.,-,n 5

naire construction, it might be-a good idea for PAC members to
try fillinq out the. questionnaire ‘to 'see how it works. One
useful way to- ‘check cut a questionneire is to try to’ tabulate :
the. data generated in’a,- trial run.. .If the data are usable and
easily- manaéed, ‘the: questionnnire is proba.bly good. If not, :
revisions mey he called £or.v - .

?)

é..rv

4. Ethics-ln conducting a questionna.ire survey, you want to get
- as much informetion as ‘you need, but you do not wa.nt to" offend
or violate the rights of the respondent..

A cover letter clearly stating the purposes of the questionnaire
- and’ telling who: is doing the survey, what the problem is, how
important it is, and how the data will be used can serve as an
‘effective way. to'guard against imfringement of personal. rights.

- This" -cover letter should also state that individual responses

- are to be held confidential. If it is possible for respondents
“to get the results, the cover letter should state this,as well as
provide clear instructions, ‘perhaps including a stamped addressed
envelope, fdr return of the completed questionnaire. R

5. Format T -, ,

-.a; Instructions should be’ clear and- explicit

b, Enough spa.ce should be prov;dgd for responses. ) ‘
c. Overall size should ‘be convenient for handling -and. mailing.

' a.lida.ting a Questionnaire-When working with a PAC on question- ’

Y ey : " N :
: e , . r ;/ o
o ‘,{/ _—
< . - .
o R S s 1
' . . ’ . 4.0 . E « 0 ) ‘ ».
. N . s B ‘7_',' "" . ' 'v
: COER T
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TO }JSE NITH PAC-—‘I‘hJ.s can be used to discuss h.ow ‘to avol@mistakei\

2.

5. :

6.
9’,

| ALL.of the above, plus: Y

1.
2.
3.
4.

.S

"t e
-~

il

_ to have or may reasona.bly

T ’
Y’ - . P g=

in needs assessment plans

Failing to pretest to check for unintelligible, ambiguous
.or objectional questions

Asking, too many questions--&hus making unreasonable demands

on the respondent's.time, producing more data- t.‘nan is usdble ’ )
or manageable, and causing. a dropoff in the quality of later

responses .
Overlooking gross errors of format and grammar which might
xnake an unfavorable impression :

Selecting questions that are easily answered but do not

sexve. the original purpose of the ‘survey

Constructing questions 80 that biased results are obtained
(leading questions, socially desirable responses, no negative
response boxes, etc )

Not planning the analysis until after the _survhy is
-.conducted,. -which' can,create: a format that makes tabulation
cmbersane -a.nd slow :

. ',_-". | . .” .: ..‘ g .." .

Common Errors in Interviewing - ‘

"Not writing the interview gui.de in enough detail‘
Insufficiently practig:ing needed skills of interviewing
.Failing to- establish safeguards against interviewer bias
Using 1anguage in the intervi&v that is not understood

Asking for information the gpondent cannot he expected

’
‘e
a,
1]

-

is confidential - . . % o

-' ,yz. o a

‘.;_ f Conmon Errors in Questionnaire Constzugtion :

S

v




Testinq thLQLstionna.ixe R -

o

. 'f_"' S We recamnﬂ;d testing out any questionna.ires V

: .* . or interview forms thnt th.e PAC intends to use.-
. o o We ha.ve also develaped ¥aJ éheckliat for reviewing
L the inst:rment._ .This ‘handout Questionnai:e
Review Criteria; can he used hy the PAC and
might also be- of use to staff persons who are '
involved in questionnaize const:uction for .

. v
N Y '3
Y ’
Y .
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[ . -
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S , : guestionneire* Review Criteria C

T ...3

. -Purpose. A oheok list to help review either questionnaires or mterview
' ' ‘ forms £or needs assessment. ]

s /4

} ﬁ DR How to use with PAc-' The principa.l wo{:kingc with PAC members can-use;- . e
o - S . this form "to. examine any proposed needs assessment instrument.

el
IEAEY .

R

.
R .

Directions to Reviewers o - r- "
'-'"Plea.se respond to the following questions
- checking ‘"yes" or "no" for e question.. If .
. 'a particular- question is not®ppropriate -for
- ~ the questionnaire under consideration, write
S "NA" after the question rather th?.n checking
. yes or "mo."

6;_"' , . RO . T . .‘_,'_.Xes_ - No . . .NA .

Questionnaire Purpose and Administration _ .. ~

1. Doerthe questionnsire hs.ve a clear S . .

' : . /' N . o ."‘ ' .

B RN B fn . . :

C, e purpose? L . IR ’ R
: . ) Kl - . . ! . B a .

a0 T el instruotions?

. - ) " 0
Ly - e .

538 PAC Practiced using the questionnaire?f _

Are a.dequate procedures out;.ined ad.minis- - T L
. '» tering the questionnaire? . o ) : _

L ' Iftraining is req:.ired, ca.nwe prov:.de ) L

L

] Bs ,'Conoern for R.espondents

P ” 1. ;Are trqctions qlear? R ': .

. . . .2.' .Is, the amount of\time required of . o sy
R 2 & respondonts ressona.ble? L TR §

ERE R } < SRS




‘s
S e

| ‘semple c:iter‘-ri"a,:o.r;aemﬁi..w ﬂwaﬁﬁmﬁe‘ (continded) "

- 4.

A
;. asked o£ then 80 mey do not have to!

5.

6.

l

',"vﬁv

Do people heve the information being

Is the £ormat (e. 9-

Is the questionna:lre simple?

oheokliat

_:Lnterview schedule’) appropriate?

' ,bias?

"-Hes adequa.te consideration been given ,
.o avo:l.ding ra.cia.l, sexua.l or cultural

Are- the uses to be ma.de o£ the infor-

_mation and procedures for ma.intaining

oonfidentia.lity adequately esta.blished

k ,andfullyexpla.inedtothosebeing
' queetioned? '

' If people are to provide their names,

. is a space provided or’. i‘k they “are not
" to 'give their

%

¢

E informed?

. are they go -

Ha.e edequa.te attention been given to

_ the physical appearance of the ques~
.. -tionnaire’ (e.g., fo
- color of pa.pe.r, :Lll tra.tions)? :

t, size.of print,.

C. b-jectivlii_:y_ - (the extent to. which scoring

procedures are- ea.sily understood)

unanbiguously stated?) .

Does a sco ':Lng key exist with :Lts use

._Will respénses “be interpreted the same
way by all score.rs/coders? )
e .

.Will all or most respondents understand

v,

the question ‘togmean the same thing?
(Are the questions clearly and

'.'2

Yas

- No-

NA

HE

5 .
oy

[
e
‘. .
) -
]
.
\
.. ‘ar
. H
Ta
!
5.

©
.

Yo
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- : oL ! e Py ‘-
o . .o : e : e . e
it . ‘ L : . .. . e . . .
R . ; "

" sample Céiterieﬁfdr[Reéieﬁing.Questiohpéd:esf}centinued)f{f; ’ '-'37'1 .'ii} I

";‘~.£.~,ﬁ T ~.'f_hf'.“' 1'¢"53.f,"," . “Yes . Ne . _NA ..
ztficienqggof Data COllection, Analysis,'-'. _ o S .
and: Record Keeping o ' . | ' g

= "1é 'Has duplication been avoided in the:f ' : ‘ 1
: ' ‘-data collected -y :

o Lo
. - . . . . . L . .
[T ) L .

A

ERTERNT P withinthisqpestionnai.re? S R 4

“a b hetween this qnestionnaire and o ) . ' f'
. °" - other instruments used in the - : '
L "naeds assessment? ; :

7?'~g' . oz Has ‘the page been laid out to '
o S R . facilitate scoring (e.g., all responses L. .
Yy PR L on the right-hand side? ' . L

ffmi o 1. . 3.-1s e spece provided for the date of . ;' o DA
E : , " inst:ument completion? e _ . L o

;ij b 4. Is the source of information and type ' . ..; v ,i . . S
o - of instrument identified (preferably . o e

do inthetitle)?”:.' . e
’ " . -l . "k T ) T . ) . :
reo w0 T RS . _

RS Lol
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HANDIING,THE DATA

'rhetimetoplanhcwtousetheinformation

thePACwill\collectisbefcreyouandthey

mnwt it.

, Plans need to bc made (see ite.-.n B, pa.ge llO)
dcaling with hcwand who will ta.bulate da.ta.

If. you gre planning to collect. open-ended v ?
“ response data, there need to be agreements F SN

about how to categorize data. Fcr example.

¥

A quection on a questicnnaire reads o
: -"Wtat do you think is the most neoded
:Imprcvement,fcr 'ritle g An this school?"

An:wers.uy read~ ,
"More mth" oA '_
' "Better mth"
Gcometry cou;ses

A'l‘he group needs to determine if ‘
are a.ll simila.r responses. - TWo' o =the
a.nswer licate -adding curriculm ("more
' math.”' "gecmetry courses") ' while one’
C coment,refers to, increasing the quality

°

. of math' courses. e T

‘-.'1,

‘\-'rhe tollowing ha.ndcut givec some guidelines .

for pl@nning for ha.ndling data This handout *.
“can be used: at a. planning meeting with the PAC

- v
. and re-examined at the time the PAC is reducing

oo

7
Vi
-




<7 ANALYZING nnn'nznucmc DATA FROM A uzzns‘z’;s“sns'sugm' '
Purpose. . to review Some’ simple methods for handling data that has
been generated from questionnaires and interview forms.

)
' ’

'Howmouszwxmpac T

'J.‘his ca.n form the basis of pla.nning how da.ta. will be used once
. the intetv ews or, questionnaires have been completed. Note: -
PLANS FOR UcmG DATA NEED TO BE MADE BEFORE IT ARRIVES'

A Tabula.ting data-

If you. have used an interview form or a q'uestionnaire where the

. person interviewed fixed-choide questions (scaled items, yes/no

:0 - items, eto.) ; two people can tally the responses. "One’ can read
SRS the responses and the other. can keep a tally. ' o

Exa.mple- T ,' '
If ‘you interviewed 17 people on the following item, you might S
get someth!mg like this-'.‘ o . o “
How impou:tant is it to learn writing skills?
..;:"’ . . 1‘ :
o I;- o VerY D , Somewhat . Not
Important ~ . . Important i Important .=  Important%
/#;« L e
.'_ //‘ | @ A NGl
2. Getting the percentage. o T BN
. If you have several items on your needs. a.ssessment that dre scored

- like the above item, you might want to 'get the perceritage of people
who scored ve.ry important, somewha.t importdnt, etc. :

The percentage is computed 'by dividing the number of people
" scoring an item by the total. number -who participated in the

interview question. : . '
. Very important - ,11 -
. , diVided by
k L | Lo b_ 17 people who responded to the item
|65 percent .




,'.. 3 . . - . .- . A .
2. - ' R .

. e

- :

‘% . - last year ° ‘ ‘ S
%:‘_3. Yes, fine - S t- _ .' ‘ "'

% 4. Sure, I can see changes every day T

. 4 Reporting findings.

| . interview 20 parents, 30 students,. and 4 teachers? It is

- tant, while only 16% think that there needs to’ be more emphasis on
, '-physical education, you could prioritize according to needs:

e’? . - - - '. !
3. Open-response data: . , ' ' ' e

‘When you ask questions that are not fixed (not true/false or scaled),

ANALYZING AND REDUCING DATA FROM A NEEDS ASSESSMENT (continued) 'i‘\ '

you can get 'a wide range of ansvers. - You may want to group. responsesy ;

. by categories. Por example, suppose you get’ the follow:.ng responses
to the question.

‘Do you think that the school is prov:.ding a. good math o
program for students in the fifth grade?

1. somewhat, but my child still has difficulty with addition
2. No, we got a better program in the school that J’immy attended

#These oould be grouped according to Favorable, Unfavo!able, '
p ‘equate. ;

A

Unfavorable - Favorable -  Adequate’
R Y A
 If this were the case, 2 out of 4 responses were.favorable, or
- 50& is favorable (2 divided by 4 responses = 50%)

A

When Jrepo{':ting or: digplaying)data there are several things that

need to be included. -

"1l. The focus of the needs assessnent. Was this an instrument to

. . gather general data, or specific data? Exa.mple., an overall needs -’

. assessment about student needs or a needs assessment that looks
at math specifically. A good descriptive purpose statement
" should be included in any report of the needs ‘assessment.

2. How was. the data gathered? Inverviews or questionnaire? If a
: written fom ‘was used, it is good to include the form..

3. Who was, interviewed or received questionnaire? Did you

L.
-

e -

) important to be specific when identifying the audience. Sy

_ -You may want to prioritize your data. This means: grouping data accordin

to what came in.as the first need, the second, etc. You.can prioritize [
by ‘the 'highest score. If 80% of parents think that the school needs iF
additional math programs, and 40% think that' additional reading is im r- K

lst - Math .  2nd © Reading - . 3zd - Physical Educatiln
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wll Toxt Provided by ERIC
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Sl e s The report prepa.red by the Detroit School ‘ :
LR o Dist.rict ].isted ths goals of the needs assessment,. -

described “the methods used to inform the community

w0 S about the needs assessmesit; described the methods. . . -
e BT used to identify the ‘pecple. to be surveyed and-how

-~

the data was gathered, and prioritized. and fina.lly S **—

% _ o the report described how“ the information from the = -’ T
/ i°.- _,’ needs assessment would affect the 'i‘itle I prpgram. '
e o , ’ 'The Det.roit rePort a.lso included sample instru—-' D

‘ ments ‘and questionnairés. We feel that the PAC will
e o ha.ve a grester ownership of. the program if they also :

Fovw ". h;ﬂre a role in reporting the f£indings of the needs R
AR aqsesmt- One way is.to have 'a role:in the . . <% .1 o
: 't'.."\ : s o f P?-'eparation of the rePOrt. This role can range ' ‘ c -

; ." .' fx ! identifying contents of the report ‘to actually . .

. . : ns o£ the report. s S : . “"j,’ - T ,

‘ b o ) ' v
‘l . :j -‘ ) :/ | - _.) | ". | ,‘ .

" PR P !
ot _ N In this sedtion we have” outlined the steps 1 ,
'_ o " invulved in planning and conducting a-needs assess=
L C S 'nient Weeha.\re also identified some things to considerF B

) v “ I whsn ohoosixfg "to use a questionna.ire or ‘an interview’

"..; ';' ¥ formnt. We have not tried to include needs a.ssessment,i e

',..i S IERT S e samples as these are a.vaila.ble in both the resource ' ,
-;.'"'i o S R book £or parents, Pa.rent Advisory CMLﬂim Oregon,

) and: in the p ehensive Student Needs Assessment
= produced by the Portla.nd School District. S

) JO oo -' " "'. ' W,e hnve tried to organize the materials in such

o / amy tha.t needs assesent‘ is seen as a task in which

- / ‘pRC members can participate effectively.' It is our

: / ; contention thet i:c more Title T parents. are involved -
0"+ 7 | in identifying sfudent needs, the school will recelve
o o ; ,' vhetter information about’ student needs’ _and the community _
I "7 will e more supportive of the solutions tha.t are '

. q _ JEE chosen by the school to meet those needs ; L 0
, , | x ’.l‘he finsl handout in this section is. a needs/" :
S ;tssessment planning sheet you may want to use’ wi
PR Y S _ P
148 - ! the Pm' el *’ .
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SECTION 5-PAC lnvolvernent Wlth -~

Budgets e

o

., iThe Gu:fdelines for T:Ltle I inciude as one’ _

:' of the min:.nmm reqtri.rements- "n meeting to . - '.f’ EIE .

3 formally review the proposed Title 'I'-appld/cation“":‘ | o
for next year." Budgets. are an integre.l'part ”of. T - . .'-_ o

o o e.ny a.pplication, but to review a budget in any = - ;-' A
" , -_“meaningful way requires skill. A parent with )
R .‘;:: no previous budget experience cannot be expected ) L
- to view a school budget with any comprehension LT e
at’ one meeting. . o ' : o S o
' If we consider Arnstein's ladder of involve-' - )
_ ment (Section I) , to review a budget with no .
- _understanding is the. first level of citizen ‘
' '-participation--manipulation. In this section
o we will outline a procedure whereby parents can
S first have a.otual experience in building a
o _.budget-t.he PAC budget-and can work with the '
.. principal. to understand the overall Title I
- .budget and its relationship o student needs
 and benefits. Tﬁe outcome of this procedure ,
.is .that pared‘ts will hnve greater comprehension'. .
-of the task--reviewing the proposed 'I!itle I
' . _'_';I.applica.tion. . '.

-

| ‘suxznzuc A BUDGET - oot o

L _ Most 'I!itle I schools have some limited o | .
"7 funds aliokated for running the Parent advisory o

' o Councils. ‘J’.'he amount of money in this budget

‘can ra.nge from one hundred dollars to a thousand .
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dollars or more, depending upon the size of the

o school. Most schools use this money for a va.riety
- of things ranging from. duplication of Title I
_'_mterials-agenda, .etc.-to providing babysitting

for childreén, which enables single perents to: attend
~and be’ actiye in the PAC.’_
Si:ice this money is allocated to ‘the PAC for

- the PAC, we: propose that the PAC have a major role
4_ in dertermining Thow the money will be spent._ To do

this will require thet the PAC, working w:.th the

. principa.l ' determine priority needs and how using
v‘l:he money in the budget can meet these needs '.l‘he

planhing sheet on. the n?xt page can s&ve as a _
-.guideline £or the principal working with the PAC

tobu.ildthePACbudget. - / .
4 ) g 4 )
IS ' /7 K
N
o
J
Co M
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TO USE WI'IH PAC

. 4y
PLANNING SHEET FOR TITLE I BUDGET PREPRRATION B k

-

'

L2
-l

-

The forlowing procedure can be used by PAC members working with the princi-
pal to determine the ‘way PAC monies will be .budgeted. . o

"1 Amount of money in PAC budget ' L ~.

- “'.24 Brainstorm and list possible items that need to be covered by this
1 . budget. Examples include: .cost of luncheon meetings, travel expenses,
babysitting. (Rememker, brainstorming is just listing--not discussing.’

‘_; Possible Items to be Covered  Cost Benefits ' ' Priority -

B.. 'In the next coiumn, 1list the cost. Example: imncheon night be $2.00
-\ per persan times 20 people or $40.00. ' - L
Next, discuss each possible benefits to the PAC program. Example: . =

,babysitting might*make it possible for parents who normally could not
: attend meetings to attend .

After ‘a thorough discussion-each person has. had time to say whatever
" he or she feels is important-prioritize ‘the items for expense accord-
ing to which is most important (#1) , next important (#2), and so on.
Prioritizing can help you identify which is the most important expendi-
ture for the PAC budget.

_If -you have two priority items that take up all the PAC budget, discuss
with the group if this is the best way’ to spend Zhe budget. After dis-
ssion, you can.call for a vote or see if there is consensus on. the ,
get.f- ' : ’

en you have’ an agreed-upon budget, how the money is to be spent, you D
i1l need to determine who will monitor the bydget. Whoever monitors |.

e budget will need to. collect receipts for expenses and .report back
to the group at.future meetings how much money is left in the budget.
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_ Preparation of the PAC budget can occur _i , i".__w“~ L
early in the school year. ‘If members are kept o e
' up-te—date on’ expenditures they will have ongoing . 2 ;
4’di:ect experience with a budget and this will be TR e
- helpful for their understanding of the school o
’4budget. S T o : SR 'f'. S,

N

- Revieﬁinggtbe'SchoolTBudget |
. T Whereas we think that the PAC is in many e T T
- o ways. responsible for buildind\and monitoring IR T
‘ ~ the Pac budget, the principal is responsible
'for the school budget.. Again referring to .
. Arnstein's ladder, the PAC may be An a partner- ]: o -
_ 'vfship relation to the- school when dealing with ‘ o -
o the PAC budgetl but because of the different - C
. '_level ‘of accountability, the PAC can be seen as
¥ ° dinan 'informing-ccnsultation" relationship .
with the school. regarding the Title I schocol
~ budget. - Thie eyitch in: expectations regarding
~ the PAC role in the differeht budgets may : oo
= need clarification. To do this the principal : . _ Lo N
. can'a at, the application review meeting explain s R L

that . the purpose of the meeting is to rQView . e R DU

the school Title I budget and get input and _ T .
suggesticns that- cah influence the application.. ”. WIJHE??:.‘Lﬂ-r o
'len order for the PAC ‘to.have the skills to give S |
'meaningful input, you may want to consider-the
'following activity. for reviewing a budget. o

Nt




. . v i
i . & ¢ 5
TOUSEWITHPAC. - 0,
T e e I L . . Cle” .
‘Purpose _To familiazizePAC wii:h _b'udgéi‘:,v' to build ur;derst\:a:xding and
L .support of school. ' .. -, R ’ -
. HOW TO USE WITH PAC: - L o ‘-
'fhi.s» is 'é.'mockéup for a fictitious scizodl. You can prepare a similar '
budget' for your PAC," usiﬁ)g your current. fiscal allbcations. ;
. @& List the line items in the column on the 1e£t\ ‘
.e List the allocations in the second .column - .
e Describe each line item more fully in the third column .
(Example: Supplies; Readihg and Math = 35 textbooks, / '
© 4. slide tape/ sets, 4 teacher .workbooks, 50 student workbooks.) ™~
e In the final column, descxibe how tBe item directly benefits
students. (Example: The money allocated for ‘aides means that
X number of aides are in the school for X number of hours. 3
. They work with the children in the following ways. They also
free up the teacher to do the- following ta.sks ) ' :
 DETAILED TTEMS ° ALIOCATION DESCRIPTION _ STUDENT BENEFITS -
_ Instruction i
. Salaries: :
Teacher, 4.5 FTE.
- Aldes, 5.0' FTE
- . mployee_.sénefit_s' S | R .", .
N = -\ o |
. Supplies/Materials: - - L N
ngdinthh. 2,013 . - C . b
‘Capital Outlay: - )
. Instructional : 350 . .
©  Equipment- " SRR
- o . ’ . : .. - ' | 4 . . o . ' ) At
| REMEMBER TO REVIEW ALL TERMS<-FTE, Capital Outlay,. etc. . R
: s ". ; : . . .
K - ST . e
., ' N 4 - 157 -
\ 17 , : |



" With an understanding of the budget and
budget buiJ.dingaprocedufés; the.PAC will have

" - a better understanding of the application. '
However, :Lt is a.lso :meortant to review

' with the PAC the entire applica.tion process. o
We have also listed a sample agenda. for 'reviewing_
the Title I application. This procedure can be
.mdif;ed to be more congruent with indiﬂduai.

* school of dist:':-:i.c't“‘a;ppllicatiqn ,prbqessesfl-
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/__;'R_e'vievaingﬂro:gre_m Application’(continued) . : .. v

: :Lnst.ruction o

o -'_ _'/ Explain how students wiu. be taught-A TITIE I mcm".a coum

3. Ask parents for anyquest_ions. S \_.'"v L R |

Ea

‘@ Describe the procedure that was used o identify the special .
adgcationa.l needs-ASK FOR ' COMMENTS FRDM PARENTS WHO WERE N

- INVOLVED. IN TEE NEEDS ‘ASSESSMENT; ASK PARENTS IF THERE ARE. -
ANY SIGNJI‘ICANT NEEDS THAT TEEY FEEL ARE NOU.' BEING ADDRESSED

c. Project Participantp -__. .
- Q!._ i A' )

- ':_ N o Describe the nethod used for. selecting 'l‘itle I ‘students

‘@ Expiain how this project is a. supplement to the regular

. -"D,.’ Project Goals a.nd Performance Objectives S

- o Identify the major goals for studexits : /?

o Explain wha.t will be/ going on in the school to meet these
goals _ .

N \- - .‘-

’*-g,; InStructional Activity o '.fg C : : '_ _p;"'; _

- 7B A cuEsT PRESENTER R
: E". Inservice S e _' ce e

personnel

' o If You have aides, describe h.ow they will be trained '

.,e'. P v
* L

.
is especially good about the program._. L

; _:. ,:5‘,' Ask perents how they, think the PAC can help with the 'l‘itle I. project.

(Exampiee. help inform parents who are ‘not present abput the Titlg I
rogram and how per ts can help children at home ) .
? “.qn

- . - -«}. &

. e Describe types of training or education planned for Title I .

0

l S S
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o REVIEWING PW APPL'ICATION'
. .
'—-Purpos',e.' 'I.'o meet minimum 'ritle I requirements and to build, parent under-
standing and support of school programs :

'l'he followﬁg quidelines may be’ used by the principal to explain the

'ritle I application and. application procedure- , | o :

Explain the application procedure (may use overheads/butche.r paper) :

8

WHO develops the application (role of principal, staff, PAC).
WHEN it is developed. , When it is submitted. When it is approved. .

. HOW information is gathered for the application (needs assessment,
: information about students, etc.) .

WHM': is included in. report. -\,\\'

N 2 Review categories of . information that will be: included in the - report.-
, (The' examples: we' have included were from last year's report and may
: not be exactly. the same as those _included in this year s report. .You’
w:.ll need to have your own list. ’ : _ o

(Name 'orl's'chool)-"-- L Title I Program flaxming' Sheet

4 Programnescription- : S ’ .- .

A. Connnunity Involvement S \_ :
A o

. ‘ o Describe work- of the'parent advisory comittee--ASK FOR PARBNT

S

= o' | List composition of PAC-ASK FOR PARENT INPUT

o ‘Describe anticipated parent participation in project--YOU CAN
: '_.BRAINSTOM WAYS &‘BAT PAC CAN BE- INVOLVED

. B.. Educational Needs

o Identify the educational needs that '
o meet . L8 :

r .

e 163
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. _The review of the 'l‘itle T application I | i
"...'signels the ‘end of one School year and the' B |
, beginning of the next S If PAC members feel a
', sense of accomplishment at the end of the year-
- and can see that their involvanent has an impact
on the application for the foldowing year, the
/first step for building the next yea.r s PAC
is accomplished. ‘
‘We have* written this guide to help the !
'l‘itle I principal build a PAC tha.t has owner- . '
ship- of its tasks. Title I requirements outline |
“four ‘tasks that could conceivably be accomplished . -
. in Just four meetings, but ‘it is our :meression _
and the impression of the. principals with whem |
< owe worked that to actuilly buiid a Parent = -, S
| Advisory Council thet works in apa.rtnership T | e
relation with the school requires more. We hhve . R
therefore developed th.is g'uide to pa.rallel the
activities of the PAC with- procedures and qui . T
lines £or bui'lding PAC skill and ownership. WB\; ) s .
vbe.‘!.ieve that effective citizen involvement “’ . D
e requires conmitment and: time on both the part '
, ' \f the school and the pq,rents, but we elso ‘ ,‘
‘ believe that the pay-offs are’ worth the effort
_ " We hope thet this guide will help you in your B
W work with your PAC a.nd thet stme of the meterials s

«

will be of use to you with other groups w{t/h :
. whom you work.- R C

e




